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Investigating the role of localized materials in foreign language learning contexts is far from 
comprehension. This research was an attempt to investigate the effects of localized materials on 
students’ comprehension in a French foreign language context. 30 male and female Iranian learners of 
French were asked to read stories written by a native French author, Anna Gavalda and an originally 
Iranian story by Zoyâ Pirzâd translated into French. Upon reading, they were asked to answer three 
different types of reading comprehension questions (replication, synthesis, and inference). Results 
revealed that learners performed better when reading localized materials. Based on the results, 
incorporating localized materials in classroom syllabus is strongly recommended. 
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INTRODUCTION 
 
No matter the types of materials used in a language 
learning context, a large proportion of the learning that 
takes place depends on the materials used which might 
range from handouts, listening, and even videos. The role 
of culture in materials used in the language classrooms 
has long been on the mind of scholars in the field of 
language pedagogy. There are numerous scholars in the 
field who emphasize the significance of culture in 
language pedagogy (Chastain, 1988; Rivers, 1981; Stern, 
1983, 1992). These scholars strongly hold the belief that 
culture and language are inseparably bound and as 
Kramsch et al. (1991) puts it they constitute “a single 
universe or domain of experience”. They believe that the 
learning of language is barely imaginable without 
considering the role that culture plays. Throughout the 
literature of language teaching, culture has always been 
considered a crucial aspect of foreign language teaching 
programs. For example, Adaskou et al. (1990) suggest 
that semantic and pragmatic senses of culture “are in 
some degree necessary to the learners’ achievement of a 
measure of communicative competence”. These state-
ments along with others mentioned elsewhere (Byram, 
1989, 1991; Mckay, 2002; Stern,  1992)  account  for  the 

inclusion of a cultural element in foreign language 
programs. It is believed that the inclusion of culturally rich 
materials (target culture) can affect the cultural identity of 
learners. As Sumaryono and Ortiz (2004) indicate, 
“English language learners could become invisible in the 
mainstream classroom or even disconnect from the 
learning process if the teachers do not display sensitivity 
toward their cultural identity”. Due to this phenomenon, 
there appears the issue that learners’ cultural identity is 
overshadowed by exposure to materials which solely 
focus on the culture of the target language and leave the 
learner’s native culture unnoticed. In order to investigate 
whether the inclusion of materials that contain a degree 
of localization and aspects of the native culture of the 
learners is beneficial to them, a program was designed to 
expose learners to such materials and measure their 
significance. Therefore, a study was designed in an FFL 
context (French foreign language) in which participants 
had four short stories to read in order to answer ten 
open-ended comprehension questions which were 
divided into three groups of replication, synthesis and 
inference. Two of these stories were written by a French 
writer (Gavalda) and  the  other  two  were  written  by  an 
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Iranian writer, Pirzad. 

In the present study we intended to explore the 
following research questions: 
 
1) Was there any significant difference between the res-
ponses given to questions of the French writer’s stories 
and the Iranian writer’s stories? 
2) Regarding the type of question (replication, synthesis, 
and inference), which author’s story received more 
accurate responses? 
 
 
METHODOLOGY 
 
Participants 
 
The participants in this study were 30 male and female adult 
students with average age of 25 who were studying French as a 
foreign language in a private language institute (Bayan Salis) in 
Tehran, Iran. They were mostly university students who were 
members of two intact classes. According to ACTFEL guidelines 
they could be placed at advanced low level and they had been 
studying French for two years prior to when the study was 
conducted. Both classes consisted of 15 students. 
 
 
Procedure 
 
First, it was made sure that the participants can be placed at 
advanced low level (according to ACTFEL guideline) after having 
two raters evaluate their French. The experiment was conducted 
some time during the participants’ regular class time which was two 
105-min sessions a week for a total of 9 weeks. 

At the end of the second session in the first week, students were 
given a short story and were asked to read it during the weekend. 
The following session has 10 questions comprising 4 replication 
questions, 3 synthesis questions, and 3 inference questions. The 
questions that were written by the researcher herself were revised 
later by a colleague for their accuracy and relevance. A sample of 
one of the stories together with the questions is present in the 
appendix. Students were required to answer the question in 20 min. 
The answers were then collected by the teacher. The Iranian short 
stories were both written by Zoyâ Pirzâd and were extracted from 
her book “Comme tous les après-midi” published in 2007. The book 
was a translation of a book entitled “مثل ھمه ی عصرھا” which was 
published in Persian in 2001.The French short stories were 
extracted from “Je voudrais que quelqu’un m’attende quelque part” 
written by Anna Gavalda in 1999. The reasons behind selecting 
these 2 books were: first, because both were written by female 
writers; second, because they had very similar topics and themes 
and they both had heroines in their stories; and third, because both 
books were very much appreciated by the readers and each 
received different prizes. Following the quiz session, students were 
given the next story and the same procedure followed for the rest of 
the stories. It is to be noted that the first story was the one written 
by the Iranian author and the second one was the story written by 
the French author. The same was implemented for the next two 
stories. 
 
 
Scoring procedure 
 

One point was given to each correct answer and no point for 
incorrect answers and each test had maximum 10 points. Overall 
each student could get maximum of 40 points if they answered all 
questions  correctly.  Throughout  the  correction  phase,  grammar, 

 
 
 
 
vocabulary and spelling were not taken into consideration and as 
far as the participant gave a response relevant to what the 
researcher had in mind, they were given a point. 
 
 
Data analysis 
 
A paired sample t-test was run to compare the mean scores of 
responses for the Iranian author’s stories and the French author’s 
stories. Another 3 t-tests were run to compare the mean score for 
each type of question which would eventually show, regarding the 
type of question, the questions from which author’s story received 
more accurate responses. 

 
 

RESULTS 
 

As mentioned earlier the data were analyzed using a 
paired sample t-test because it was within subject 
comparison and the scores on both conditions were 
related. Data tabulated in Table 1 represents the mean 
score for overall performance of students for each author. 
There is statistically significant difference between the 
overall answers given to comprehension questions of 
each author. As the table illustrates the scores for 
Pirzad’s comprehension questions were M = 17.06, SD = 
1.72, while the scores for Gavalda’s comprehension 
questions were M = 14.50, SD = 2.48, t = 5.78 
(p<0.0005). The eta squared statistic (0.535) indicated a 
large effect size.Therefore, the answer to the first 
research question would be positive. 

Data tabulated in Table 2 represents the mean score 
for overall performance of students for each author in 
synthesis questions. There is statistically significant 
difference between the overall answers given to 
synthesis questions of each author. As the table 
illustrates the scores for Pirzad’s synthesis questions 
were M = 5.51, SD = 0.63, while the scores for Gavalda’s 
synthesis questions were M = 4.68, SD = 1.003, t = 3.81, 
(p<0.0005). The eta squared statistic (0.333) indicated a 
large effect size. 

Data tabulated in Table 3 represents the mean score 
for overall performance of students for each author in 
replication questions. There is statistically significant 
difference between the overall answers given to 
replication questions of each author. As the table 
illustrates the scores for Pirzad’s replication questions 
were M = 7.70, SD = 0.46 while the scores for Gavalda’s 
replication questions were M = 7.33, SD = 0.80,   t = 2.62 
(p<0.0005). The eta squared statistic (0.191) indicated a 
large effect size. 

Data tabulated in Table 4 represents the mean score 
for overall performance of students for each author in 
inference questions. There is statistically significant 
difference between the overall answers given to inference 
questions of each author. As the table illustrates the 
scores for Pirzad’s inference questions were M = 3.96, 
SD = 1.15, while the scores for Gavalda’s replication 
questions were M = 2.43, SD = 1.19, t = 5.96, 
(p<0.0005).
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Table 1. The mean score for overall performance of students for each author in synthesis questions. 
 

Paired samples statistics 

 Mean N Std. deviation Std. error mean 

Pair 1 
Test 1 17.0667 30 1.72073 0.31416 

Test 2 14.5 30 2.4879 0.45423 

 

Paired samples test 

Paired differences  95%  confidence interval of the difference  t df Sig. (2-tailed) 

 Mean Std. deviation  Std. error mean Lower Upper     

Pair 1 Tests 1 - 2 2.56667 2.43088  0.44382 1.659 3.47437  5.783 29 0 

 
 
 

Table 2. The mean score for overall performance of students for each author in synthesis questions. 

 

Paired samples statistics 

 Mean N Std. deviation Std. error mean 

Pair 1 
Tests 1 5.5172 30 0.63362 0.11766 

Tests 2 4.6897 30 1.00369 0.18638 

 

Paired Samples Test 

Paired differences 

 Mean 
Std. 

deviation 
Std. error 

mean 
 

95% confidence interval of the difference  t df Sig. (2-tailed) 

Lower Upper     

Pair 1 Tests 1 – 2 0.82759 1.16708 0.21672  0.38365 1.271527  3.819 28 0.001 

 
 
 

The eta squared statistic (0.550) indicated a 
large effect size. As for the second research 
question, it should be mentioned that the result 
revealed that students answered the questions for 
Pirzad’s stories more accurately regardless of the 
type of question. 
 
 
DISCUSSION 
 
The overall mean  of  the  two  groups  reveal  that 

students performed significantly better when they 
responded to questions given for the Iranian story 
which was translated into French. As expected, 
the participants answered replication questions 
better than the other two types of questions. 
Participants’ performance decreased as the 
questions became more difficult and required a 
deeper analysis of the stories. For example, 
inference question in both groups of stories 
received fewer correct responses. However, it is 
to be noted that  when each category of questions 

was considered individually, the responses to the 
questions from Iranian author’s stories were more 
accurate and correct. 

One major reason why participants’ scores were 
higher in Pirzâd’s stories can be due to the 
familiarity of the participants with the atmosphere 
in which the stories take place. This could have 
ultimately influenced participants’ comprehension 
and acted as a major reason why students could 
connect with the stories more to remember them 
while   answering  the  comprehension  questions.
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Table 3. The mean score for overall performance of students for each author in replication questions. 
 

Paired samples statistics 

 
Mean N Std. deviation Std. error mean 

Pair 1 
r 1 7.7 30 0.46609 0.0851 

r 2 7.3333 30 0.8023 0.14648 

Paired samples test 

Paired differences 

 
Mean Std. deviation 

Std. error 
mean 

 
95% confidence Interval of the difference  t df Sig. (2-tailed) 

Lower Upper  
   

Pair 1 r 1 - 2 0.36667 0.76489 0.13965  0.08105 0.65228  2.626 29 0.014 

 
 
 

Table 4. The mean score for overall performance of students for each author in inference questions. 

 

Paired samples statistics 

 Mean N Std. deviation Std. error mean 

Pair 1 
i 1 3.9667 30 1.15917 0.21163 

i 2 2.4333 30 1.19434 0.21805 

 

Paired samples test 

Paired differences 

  Mean Std. deviation Std. error mean 
 95% confidence interval of the difference  t df Sig. (2-tailed) 

 Lower Upper     

Pair 1 i 1 – 2 1.53333 1.4077 0.25701  1.00769 2.05898  5.966 29 0 

 
 
 
The characters in the Iranian author’s stories 
could have been another reason why participants 
gave more accurate responses to comprehension 
questions. Since characters were all from partici-
pants’ native culture, they could have been of 
importance to them which could eventually lead to 
being more eager to follow the story and connect 
with it on different levels. 

The translated stories of the Iranian author may 
have played an important role in simplifying the 
text and syntax of the stories. This very 

simplification could also play a role in making it 
more comprehensible to participants since the 
authentic nature of the French author’s texts could 
add further to the complexity of the stories and 
eventually make them harder to either understand 
or connect with. 

Another reason for Pirzâd’s stories being more 
appealing to students might lie behind the fact that 
in reading Pirzâd’s stories students feel that they 
are using another language to read and under-
stand and  value  their  own culture and traditions; 

thus, the uninviting element of target culture 
material is eliminated and student’s motivation 
increases. 

Another point worth mentioning here is that the 
gender of participants was not taken into 
consideration in this experiment. However, it is 
believed that if we had gender differentiation, 
female participants would show greater results 
than male participants simply because they would 
better understand the heroines of the stories and 
their emotions would help them  to  become  more



 
 
 
 
involved with the story. Thus it might be a good idea to 
conduct a further research in which gender will be looked 
at as an independent variable. 
 
 
Conclusion 
 
It could be inferred from the research that localization of 
materials would be beneficial to learners as it would 
make the materials more familiar and thus more 
enjoyable for them. We are not arguing for necessarily a 
complete source culture material, as Cortazzi and Jin 
(1999) propose, but some degree of localization of 
materials would indeed be beneficial. Byram and Morgan 
(1994) state: 
 

learners cannot simply shake off their own 
culture and step into another […] their culture is 
a part of themselves and created them as social 
beings […] learners are ‘committed’ to their 
culture and to deny any part of it is to deny 
something within their own being. 

 
Therefore using localized materials is like valuing and 

appreciating the cultural and social identities of the 
students. Students will indeed understand this 
appreciation and their motivation to learn the language 
will increase. Consequently, they can understand the 
contents better and their performance on reading 
comprehension is enhanced. Smith (1976) maintains that 
in the acquisition of an international language: a) learners 
do not need to internalize the culture norms of native 
speakers of the language, b) the ownership of an 
international language becomes ‘denationalized’, and c) 
the educational goal of learning the language is to enable 
learners to communicate their ideas and cultures to 
others. Considering French as a well-established 
international language it can be said that the important 
thing for learners is to be able to communicate their ideas 
and cultures to others in French and teaching this 
language with the help of source of culture seems to be a 
very effective teaching technique that permits a more 
fruitful learning. As it was brought to the attention of the 
teacher on different occasions during the research, the 
students’ motivation increased when reading the stories 
of the author from their own native language since their 
cultural identity was more valued in the context of 
learning a foreign language.  The participants could make 
use of the connection with some  of  the  elements  in  the 
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materials and increase their level of understanding. 

Therefore, it can be said that localized materials can 
function as bridges to learning foreign languages with the 
aid of elements taken from their own native language. 
Thus, it is believed that local educators should be 
responsible for developing a pedagogy that is appropriate 
to the local context and can best help students learn a 
foreign language. 
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1) Il y a combien de temps que madame F. et monsieur F. se sont mariés? 
2) Où est-ce que monsieur F. travaille? 
3) Depuis quand est-ce que madame F. connait la directrice de banque? 
4) Qu’est-ce que madame F. pense à propos des femmes qui travaillent à l’extérieur? 
5) Est-ce que madame F. a continué de travailler après qu’elle s’est mariée? Donnez une explication pour votre réponse. 
6) Pourquoi madame F. ne dit rien à sa mère quand sa mère lui explique ses doléances? 
7)  Est-ce que la raison que madame F. donne au vendeur pour qu’il lui fasse un paquet cadeau est vraie ou fausse ? Pourquoi? 
8) A votre avis pourquoi madame F. veut le foulard dans un paquet cadeau? 
9)  A votre avis est-ce que madame F. est quelqu’un qui pense à soi-même avant les autres ou non? Justifiez votre réponse. 
10)  A votre avis est-ce que madame F. est inquiète pour l’avenir de ses enfants? Justifiez votre réponse. 

 


