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This theoretical review goes over the different theoretical variables and constructs that could condition
teacher intervention in relation to CSE curricular contents, since teachers’ experiences affect the
pedagogic decisions they make. The theoretical model includes the constructs of sexual conduct,
teacher training, and teacher self-efficacy for sexual education. Sexual behavior is operationalized by
the theoretical variables of sexual abuse, sexism, attitude toward sexuality, dogmatic and permissive
religiousness, and social, pair and family constructions. Sexual education in teacher training includes
the variables in elementary school, high school, university and any further training. The conclusion is
that teachers must review their own sexual experiences to deconstruct their understanding and to
become an appropriate model for the pedagogic praxis of CSE contents.
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INTRODUCTION

Today, UNESCO (2018) promotes the theoretical and
methodological postulate of comprehensive sexuality
education (CSE), as this curricular proposal has
demonstrated that since their early ages students start
experiencing their sexuality comprehensively and freely,
with respect and responsibility toward others. This means
that CSE is based on human rights, and it aims to
empower people to break stigmas that have culturally
oppressed and censored bodily sexual experiences,
reducing it to intercourse, and surrounding it with myths
and fears that are rarely or never based on the many
contributions done by science in this field.

CSE has eight curricular points which interact with each
other and include the topics of relationships, values —

E-mail: julieta.solorzano@ucr.ac.cr. Tel: (506) 88349066.

rights - culture and sexuality, understanding gender,
violence and staying safe, skills for health and well-being,
the human body and development, sexuality and sexual
behavior and sexual and reproductive health (Herat et al.,
2018).

CSE improves trust, self-esteem and the construction
of self-efficacy in the students. Thus, the persons who
have received this kind of education usually delay their
first coital experiences, avoid teenage pregnancies, take
voluntary AIDS tests, tend to practice safe sexual
behaviors like the proper use of condoms, and have an
attitude of empowerment that allows them to critically
reflect upon their surroundings, which promotes gender
equality (UNESCO, 2015; Rojas et al., 2017).
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CSE has its own curriculum, but it is desirable the topics
also be developed in a cross-disciplinary fashion with
other curriculum areas and with different school activities.

To implement the CSE proposal, it is important to have
professionals in education who have been trained in this
curricular discipline and who can become models for
future generations; however, several studies (Aguilar,
2015; Bejarano and Mateos, 2016; Diaz and Anguita,
2017; Montero et al., 2017; Cordero and Dumrauf, 2017;
Navarro et al., 2018; Manzano and Jerves, 2018) have
made evident the fears professors in the West have when
it comes to teaching sexuality, since they also represent
the social constructions that impregnate sexuality, usually
characterized by censorship, fear, and silence, which
condition pedagogic guidance and hinder an opportune
and precise communication of the points established by
CSE. For example, Plaza et al. (2013) conclude that
teachers need to participate in a meta-cognitive exercise
of their own beliefs and behaviors and of the influence
these have on their teaching practices. In sexual
education it is paramount teachers value human sexuality
as a space for creation and learning through the
recognition of fears, ignorance, and resistance (Gonzalez,
2015).

So, sexual education for teachers should invite them to
review their own sexual history, to identify those aspects
that, even unconsciously, generate anguish and keep
them from feeling secure enough to teach the topics of
CSE to the student population. In relation to this, this
paper sets forth the theoretical constructs that condition
sexual experiences from the Western cultural point of
view; thus, the objectives of the theoretical review were
to:

1). Establish the theoretical constructs that condition the
use of CSE.

2). Operationalize each one of the constructs into
theoretical variables.

3). Determine the possible causal relationship of the
variables among the constructs.

For the theoretical construction, several data bases from
the University of Costa Rica were consulted. They
include complete scientific articles (full texts) which
evidenced effects between the variables and the sexual
behavior, starting in the year 2010 in adult populations.
The primary sources were consulted when the community
of researchers made references to relevant academics.
The revision was done between March 2018 and August
2019.

Theoretical support of the variables and causality
included in the theoretical model

According to the contributions of different authors, in the
Western context there are at least three constructs that
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directly affect teaching CSE and that can be found in
every teacher: personal sexual behavior, sexual education
training, and self-efficacy to teach the topic of sexuality.
Theoretical variables are explored around these three
theoretical constructs that explain them.

Sexual behavior

When studying this construct there are many references
from the scientific community about the related variables;
Dr. Alfred Kinsey explained it in 1948 as a wide spectrum
of behaviors, from homosexuality to heterosexuality, with
bisexuality in the middle of the spectrum (Brown and Fee,
2003).

Rodriguez et al. (2013) include in the definition of
sexual behavior aspects with which the person interacts
be it individually or with others, like procreation, pleasure
and intimacy. This group of researchers also explains
that the beliefs a person has about sexuality, and the
judgments they make about themselves and others
condition their behaviors.

Sexual behavior is constructed through vicarious
learning and models (Bandura, 1989; Bandura and
Walters, 1974) through the triad of reciprocate
determinism. It states that the behavior, the environment,
and cognition help the person embrace social constructs
about what is allowed and what is censored in sexuality
for each sex and for each age, as well as the parts of the
body that should be hidden and not touched. In most
cases, this is given through imaginative information about
human sexuality. Furthermore, the family avoids
becoming a model for sexual behavior, unlike other
cultures where older members of the family do help
shape the younger ones in matters of proper sexual
behavior (Bandura and Walters, 1974). This is why
people who come from families with higher levels of
sexual anxiety also display deep feelings of inhibition,
guilt and anxiety (Barra, 2002; L6pez, 2015).

Aside from family, vicarious learning is also built
through the relationship with pairs and by the messages
and structures from educational and religious institutions
and the media (Foucault, 2002; Moral, 2010; Cantén et
al., 2014; Boone, 2015; Loépez, 2015; McNamara et al.,
2015; Luquis et al., 2015). This paper shares the findings
by Lépez (2015) and Graziano et al. (1998), who say that
a group of epistemic theories are constructed by the
vicarious experiences combined with the direct and
symbolic experiences, which predict the professors’
behaviors.

Eysenck (1979) quoted by Barra (2002) says the
operationalization of sexual behaviors should be grouped
into three factors: one of preliminary caresses, one of
sexual relations, and the third of advanced or less
conventional practices (for example mouth-genital
contact). The research studied was carried out in the
United States, Bolivia, Peru, Uruguay, Spain and Mexico.
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The researchers measured sexual behaviors to establish
relationships or associations with other phenomena like
risky sexual behaviors, sexual health, preference
between sex with men or women, among others. The
group of researchers reviewed worked with populations
of young adults or adults, generally university students
between the ages of 18 and 32. The reviewed articles
included meta-analyses (Petersen and Shibley, 2011;
Coyne et al.,, 2018), longitudinal studies (Ulloa et al.,
2016; Haydon, Herring and Tucker, 2012; Monto and
Carey, 2014) and cross-disciplinary studies (Jinchufia,
2010; Bahamon et al., 2014; Bagnato et al., 2014; Maas
and Lefkowitz, 2015; Folch et al., 2015; Mueses-Marin et
al.,, 2018; Hurtado et al., 2017; Valdez-Montero et al.,
2018; Moussa and CIiff, 2018), and they all had a
positivist approach to reality. Most of the researches used
the concepts of conducts, behaviors or sexual practices
as synonyms. In this document, sexual behaviors are
defined as the learned practices that people engage in for
their sexual experiences, which can be liberal or
conservative and traditional. The theoretical variables
selected have at least the consensus of two researchers
or research groups and have been organized according
to the factors pointed out by Eysenck.

Preliminary caress factor: Practice and frequency of
sexual caresses (includes hugs, kisses, erotic games),
masturbation and erotic dreams.

Sexual and coital relationship factor: Age of the first
coital relationship, average number of sexual partners
after 18 years of age or in life, average number of sexual
partners in the last 12 months, frequency of sexual
relations during the past 12 months, romantic attraction
toward a man or a woman at present or in the past,
practice and frequency of sexual vaginal relations, of
sexual anal relations as giver or receptor, active or
passive oral sex, premarital sexual relations, sexual
relations with occasional or casual partners, homosexual
and heterosexual coitus, use and frequency of use of
condom in sexual relations in the past 12 months and
other birth control methods.

Advanced or less conventional practices factor: Coital
relations with prostitutes, group sex, sex with technology
resources: phones, chat, video.

In the study of sexual behaviors other theoretical
variables were found which determine sexual behaviors,
like sexual abuse, sexism, attitude toward sexuality, and
religious practices.

Sexual abuse: When people face situations of sexual
abuse they display a series of difficulties that condition
their harmonious experiences with sexuality because this
event has multiple consequences on them, like a higher
predisposition to the use and abuse of drugs, the practice
of risky sexual behaviors with the consequent possibility
of getting a sexually transmitted disease like human
papillomavirus, participating in delinquent acts, and

mental diseases like depression, which in some cases
could lead to suicide attempts (WHO, 2010; De Jong et
al., 2015).

The theoretical variable of sexual abuse is very
complex, but different researches confirm adults
experience the consequences by rejecting sexuality and
by changing their psycho-sexual behaviors, displaying
erotophobic attitudes; but this event also affects the roles
they take on in their work lives, their couples’
relationships, their upbringing patterns and some people
can even perpetuate the cycle of sexual abuse with other
victims (WHO, 2010; Easton et al., 2011; De Jong et al.,
2015; Llabaca et al., 2015; Loinaz et al., 2019).

Loinaz et al. (2019) recognize how important it is for
professors and educational communities to develop
protocols to identify, report and follow-up on the
population that has been victim to sexual abuse;
however, the teachers can be a part of the silence that
characterizes this phenomenon in culture, by avoiding it
because of their own traumatizing experiences;
increasing with this the possibility that the situation of
abuse will keep on occurring to the victim.

Sexism: Social constructs that provide content to sexual
behaviors, gender and equality elements interact here,
they establish defined standards of behavior for men and
women, where the latter is assessed as a person of lower
status according to the dominating male vision (Pacheco,
2004; Grafa, 2006; Pena, 2012).

Corrales et al. (2005) and Grafia (2006) point out that
this unequal and asymmetrical relationship between men
and women has been present in the development of
human history and in every society, justified even in the
cosmovisions like religion, to the point that is has been
naturalized and perceived as normal.

In the particular case of the teaching and learning
processes of the teachers, the bibliographic review
makes evident that sexual inequalities still remain and
are being reproduced starting with the early training of
future teachers and up until their professional practice
with a differentiated treatment between girls and boys,
educational materials, and invisibilization of women’s
contributions through history (Corrales et al., 2005; Viotti
and Del Valle, 2013; Aguilar, 2015; Bejarano and Mateos,
2016; Hidalgo, 2017; Navarro et al., 2018; Almeida,
2018).

Religion: Religion encompasses a behavioral framework
(Foucault, 2001) with a prohibitive moral code in the
search for holiness (Runkel, 1998; Foucault, 2001, 2002;
Rigo et al., 2016; Monroe and Plant, 2018; Gonzalez-
Rivera et al., 2018; Marco, 2018) which leads people to
develop conservative, fanatical, literary and dogmatic
interpretations of sexual experiences (Runkel, 1998;
Ferreira et al., 2017; Cense et al., 2018; Baron and Jost,
2019; Mcmillen et al., 2011; Tukker, 2013; Rigo et al.,
2016; Monroe and Plant, 2018).



Monroe and Plant (2018) explain that the values related
to the search for holiness could have a dehumanizing
effect because they involve judging other people's
behaviors; both researchers report in their findings the
existence of neurological stimulation zones linked to
disgust that is activated when the person observes other
people being socially condemned for their behavior.

On his studies of sexual behavior on German people in
the decade of 1980, Runkel (1998) discovered that those
who claimed to be non-religious had an average of 3.1
sexual encounters per week, protestants averaged 2.57
and Catholics 2.27; with this evidence, this researcher
affirms there is a negative correlation between sexual
pleasure and religious affiliation, just as McNamara et al.
(2015) and Moral (2010) state.

Researchers report ambivalent results, on the one
hand frequently participating in a religious practice
increases the presence of sexual behaviors to prevent
sexually transmitted diseases and decreases risky sexual
behaviors (Lefkowitz et al., 2004; Bagnato et al., 2014;
Gonzéalez-Rivera et al., 2018; Rosmarin and Pirutinsky,
2019). People believe those sexual behaviors that move
away from religious impositions are sinful, anti-natural,
taboo, and prejudiced (Foucault, 2002; Monroe and
Plant, 2018; Huarcaya-Victoria et al.,, 2018), other
researchers also make reference to criminalization and
stigma (Cense et al., 2018).

However, Cense et al. (2018) assert there is no one
single vision of religion and this is not a fixed entity; since
it is a personal construction it allows some people to have
a flexible attitude toward the religious mandates and
other people to follow them in a more dogmatic fashion.
Teachers who follow dogmatic practices could enforce
partial or indifferent actions toward sexual education
because of their own perception of the canons (Ferreira
etal., 2017).

The literature has identified two positions to people's
sexual behaviors and religion, one that is explained from
the dogmatic interpretation and the other from a flexible
attitude in regards to the same dogma for those declared
as religious practitioners (Foucault, 2002; Mcmillen et al.,
2011; McNamara et al., 2015; Luquis et al., 2015; Rigo et
al.; 2016). Thus, for example, a permissive religious
practice could be explained when a person considers
sexual intercourse should only happen in marriage, so
they practice abstinence while single, but they also plan
their number of descendants by using birth-control
methods.

Attitudes toward sexuality: Another construct of interest
that has been incorporated in the theoretical model is the
attitude toward sexuality, because this conditions sexual
behaviors. Attitudes have three components: cognitive
aspects that explain how realities are comprised
epistemically, behavior which is the reaction to objects
and emotions, and sensations and assessments
produced by realities (Soldrzano, 2013).

In the case of sexuality, there are a series of attitudes
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that condition the full enjoyment of life due to multiple
stereotypes, myths, and erroneous beliefs. Researchers
consulted state that the attitude toward sexuality can be
explained by the erotophilic and erotophobic attitudes
(Lopez, 2002; Fallas, 2009). Both explain the assessment
people make of sexual signals from a positive or negative
position, and condition in a robust manner sexual
behavior (Fisher et al., 1988). Fallas (2009) states that
people who display erotophobic attitudes have a more
rigid sexual behavior, while the contrary is the case for
people with an erotophilic attitude; they consider sexuality
as pleasurable and positive.

Fisher et al. (1988) use empirical evidence from
different researches in different cultures like India, Hong
Kong, Canada and the U.S. to show the link between
erotophilia and erotophobia with other personality
dimensions; for example, people with erotophobic
attitudes are authoritarian and need other people’s
recognition, have orthodox religious affiliations, sex is
aversive to them and they avoid it, women repress their
sexual desires or adopt a traditional sexual role.

Erotophobic people display feelings of guilt, have
negative reactions to masturbation and homosexuality.
Their families were strict, rarely talked about sex or did
not share honest answers. They also have difficulties to
understand and receive information about sexuality and
birth control methods, as well as their use. They cannot
plan when they will have a sexual experience, so they
have a higher probability to display risky behaviors, like
not using protection. They feel stressed when discussing
sex with their partners and reject the use of sexual
fantasies or erotic products.

On the other hand, erotophilic people display behaviors
of self-care and sexual health and can plan a sexual
encounter, so they display self-protection behaviors.
They are also more open to masturbation and are less
likely to have homophobic behaviors. Sexuality is
gratifying, and is not associated to punishment.

In the case of teachers, those who have high erotophilia
scores are more likely to teach about birth control,
abortion and other sexual alternatives to intercourse
(Fisher et al., 1988). This means they have a more liberal
perspective on sexuality.

Professional teacher training

The construction of the teacher’s identity is articulated
between the individual, the social, and the necessary
teaching skills to face the new educational demands
(Marcelo and Vaillant, 2011; Vaillant and Marcelo, 2015).

Professional training aims to promote the transformation
of the person in its role as teacher and it enriches the
pedagogic perspective the professional takes on during
their practice; it can contribute to the containment of their
own experiences; moving between the prescriptive and
the propositional (Barrén, 2015).
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Avalos and Sotomayor (2012) state that both the initial
and the continuous trainings are factors that help
teachers improve their educational practice.

Santos and Carvalho (2011) agree that during their
training, teachers need tools to guide their future students
and to rebuild the know-hows and the behavior patterns
they have acquired from society, the media, and family.
This is the reason why it is important for teachers provide
new meanings to their own attitudes, reformulate
erroneous concepts, and identify their own trajectories;
this is why they recommend discussing and exchanging
life experiences.

Specifically, in the case of sexual education, Manzano
and Jerves (2018), Navarro and Hernandez (2012);
Alexander (2017) recognize that the opinions of the
teachers can be another socializing agent, since they are
believed to have professional training, and thus, should
master wider and deeper knowledge on the topic;
however, for an appropriate teaching practice, it is
necessary to recognize that they themselves have
influences from the cultural constructs regarding sexuality.

Santos and Carvalho (2011) and Navarro and
Hernadndez (2012) state that the topic of education for
sexuality implies an important challenge for professionals
in education because of their perceptions, education,
stereotypes, political influences and pressure from
religious groups and families. Even if professional training
usually happens in a context of higher education, as has
been stated in this paper, teachers have a series of
contextual and historical influences that define them, so it
is important to incorporate the contributions of other
educational experiences like the knowledge acquired in
elementary school and high school, as well as other
training sources.

Self-efficacy in teaching

In sexual education, the self-efficacy that allows teachers
to control the group of beliefs related to human sexuality,
and which condition actions is very relevant. Self-efficacy,
as Bandura (1982, 1991) explains, refers to the way in
which people inferentially judge their capacities in a
prospective way (effects of behavior) and, from these
self-perceptions, they adapt their behavior to the task at
hand. Bandura (1993) adds that self-efficacy is the most
penetrating mechanism in the personal agency because
it conditions feelings, thoughts, self-motivations, and
behaviors.

Contrary to this, when people feel inefficient in the face
of an event they tend to believe they will not accomplish it
or they will be censored, so they develop an anticipated
anxiety and determine it as aversive; however, Bandura
(1982) states that people can learn to feel effective in a
task and they can develop skills and interests if they find
appealing incentives and social rewards.

Self-efficacy is not global; it depends on the task or skill

being carried out (Bandura, 1982; Prieto, 2016). This
means a person can feel highly capable in some skills
and could dedicate more time and effort to that task, but
this will not be the case for those actions in which the
person feels less capable. It is important to clarify by this
point, as Bandura (1982; 1993) explains, that self-efficacy
is independent from the real capacities of the person or
efficacy itself (Velasquez, 2012). This is the reason why it
is not considered as the genesis of the causal chain of
the behavior because self-perceptions of efficacy can
exceed, match, or remain under the real accomplish-
ments. It all depends on how the person values this and
is self-regulated (Bandura, 1991). Between self-efficacy
and behavior there are four tightly interconnected
psychological processes; as Bandura explains (1991,
1993), these have to deal with the cognitive, motivation,
affective assessments, and the deliberate selection of the
actions to execute.

In the case of teachers, Bandura (1993) explains that
teachers who lack a safe sense of instructional efficacy
display a weak commitment to teaching and dedicate less
time to academic matters. At the same time he affirms
the environments in the classroom are determined by
self-efficacy of the teachers in their ways of teaching.
Conscious and unconscious personal experiences and
beliefs operate in the thoughts and subjectivity of the
teachers, conditioning the decisions they make in their
educational practice in regards to their didactics,
contents, methodologies, and evaluation forms (Avalos
and Sotomayor, 2012).

Recent researches affirm that teachers who are about
to graduate and those already practicing have gaps in
their knowledge of basic contents for sexual education,
and the sexual behaviors they assume show there are
difficulties in the exercise of their own sexual rights. This
could affect their self-efficacy to impart the topic of
sexuality (Santos and Carvalho, 2011; Martinez et al.,
2011, Preinfalk, 2014, 2015; Lopez, 2015; Alvarez and
Rodriguez, 2017).

Barron (2015) explains that teachers are constant
carriers and builders of their reality based on their own
reading of the society they belong to, so it is necessary
they critically analyze their conceptions so they can
modify their own praxis.

In the case of sexual education, Manzano and Jerves
(2018) state that teachers can feel insecure of their own
knowledge, so they do not resort to it. This limits the
possibilities of promoting a critical and responsible
attitude on the students. This is the reason why some
sort of affinity to teaching sexuality needs to be present in
the teachers, because it is impossible to teach something
you do not believe in (Montero et al., 2017).

Finally, it is good to highlight the interpersonal skills
teachers need to have to approach sexuality, such as
openness to any questions the students might have, a
desire to learn new information, creativity, empathy, and
good communication using simple language (Alexander,
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Figure 1. Causal modeling of the theoretical variables and constructs that intervene so teachers can use CSE.

Source: Own (2019).

2017).

Explanation of the composition of the proposed
theoretical model

After the bibliographic review, as detailed in Figure 1,
there are three theoretical constructs that can predict the
use of CSE in a pertinent way by sexual education
teachers. First, there are the personal sexual practices,
which are going to be liberal if the person displays
erotophilic attitudes. This person also displays flexible
attitudes toward religiousness, does not have sexist

behaviors, and the vicarious learning and modeling
acquired from his family, his group of pairs and his social
group have allowed him or her to build a comprehensive
reference base of sexuality.

Based on the theory it could be deduced that some
theoretical variables seem to be mutually excluding, such
is the case of erotophobic attitudes and erotophilic
attitudes, because the person would tend more toward
one of the attitudes. The same is the case with dogmatic
religious attitudes or flexible attitudes toward sexuality.
Another theoretical construct involved is the teachers’
training on the topic of sexual education, including every
experience throughout their lives, since elementary
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school, high school and university, as well as other
training spaces, it is expected this training is given from a
comprehensive perspective of human sexuality. Thus, the
teacher is constructed and defined by his or her own
experiences and, these interact comprehensively. The
model defines a group of interrelated variables that serve
as a guide to reflect and recognize in their own
experiences the interpretations that condition their own
perception of human sexuality. This in turn can introduce
biases or facilitate the pedagogic decision, both in the
educational approach to the topics and in the
communication with students and their families. Reflecting
on the above will also affect self-efficacy for CSE.

As the theory states, teachers with more self-efficacy
also display high interest in being trained on this topic.
Teachers’ self-efficacy is considered a theoretical
construct. That is also an indicator of the relevance to
properly teach CSE. This is because the positive beliefs
of the teachers while teaching and guiding students
promote learning spaces to build new understandings of
human sexuality and to deconstruct their cultural content.
At the same time, teachers’ self-efficacy with regard to
sexual education also receives feedback from the
personal experiences of sexuality, meaning their own
practices, any formal education received on the subject,
and the predominance of positive attitudes. All this allows
the person to build meanings of human sexuality that
step away from censorship, fear and silence.

CONCLUSIONS

Studying CSE makes evident the constant need for
teachers to acknowledge in their own bodies their sexual
experiences and the presence of their cultural and social
heritage. What is most important of their understanding is
to begin the exercise of personal reconstruction with the
purpose of becoming a real model for new generations in
terms of equality and respect for others, and to begin the
critical analysis of the implications of sexuality in the
comprehensive development of the person as a whole,
and a person who is committed to his or her environment.
The proposed theoretical model does not intend to be
exhaustive, but it is a possible reference to begin
understanding the aspects that should be included in the
training of teachers, which should really affect the way in
which they value and analyze sexuality, starting with
themselves. A limitation of this proposal is that there is no
empirical evidence of causality, a task that is being
developed in the framework of a doctoral dissertation.
However, it is important to mention that incorporated
theoretical variables and constructs are specific to a
historical moment. These could be modified, so their
reading is not static, it is likely the reader will introduce
many others. It is also interesting to reflect upon the
complexity assumed when stating that teachers need to
self-reflect on their own sexuality to be able to offer an

appropriate CSE teaching. If the idea is to promote CSE
in a cross-disciplinary fashion with other areas of the
curriculum, every teacher working in an educational
institution should review his own life experiences and
consider himself as a sexual being to take on a positive
attitude toward sexuality.

Finally, the theoretical model proposed can become a
reference for teaching and help update teachers’
knowledge of CSE. This demands a comprehensive
approach of the many and complex variables that
intervene and are constructed throughout a person’s life.
The challenge is to understand them from personal
experience and find answers that will help overcome
those that become obstacles for the pedagogic mediation
of CSE.

CONFLICT OF INTERESTS

The authors have not declared any conflict of interests.

ACKNOWLEDGMENTS

The authors appreciate doctors Eiliana Montero Rojas,
Maria Luisa Preinfalk Ferndndez and Vanessa Smith
Rojas for their contributions and discussions throughout
this theoretical construction.

REFERENCES

Aguilar C (2015). Igualdad, género y diversidad sexual en la Formacion
Inicial de maestro/a en la Universidad Jaume | (UJIl). Temas de
educacion 21(1):77-96.
http://repositori.uji.es/xmlui/bitstream/handle/10234/159004/aguilar_2
015_Igu.pdf?sequence=1&isAllowed=y

Alexander A (2017). Positive youth development program, stimulator to
Increase competences for sexual educator: a documentation study.
Journal Experientia 5(1):55-68.
http://scholar.google.es/scholar_url?url=http://journal.wima.ac.id/inde
x.php/EXPERIENTIA/article/download/1552/1442&hl=es&sa=X&scisi
g=AAGBfmOmM2i3Rg8a8xHT8wy9-ybf-
GECmww&nossl=1&oi=scholaralrt

Almeida S (2018). La ciudadania sexual e intima como espacio para el
reconocimiento de la igualdad sexual y de género en la educacion
sexual. In Venegas M, Fernandez A (Eds.) De la igualdad de género
a la igualdad sexual y de género: Reflexiones educativas y sociales
pp. 185-202. https://ebookcentral-proquest-
com.ezproxy.sibdi.ucr.ac.cr

Alvarez T, Rodriguez Y (2017). Evaluacion de los conocimientos y
actitudes hacia la sexualidad de futuros/as docentes de educacion
primaria. Revista de estudios e investigacion en psicologia y
educacion. Extr 06:1-5. https://doi.org/10.17979/reipe.2017.0.06.2332

Avalos B, Sotomayor C (2012). Cémo ven su identidad los docentes
chilenos. Revista  Perspectiva Educacional 51(1):57-86.
http://www.perspectivaeducacional.cl/index.php/peducacional/article/
viewFile/74/32

Bandura A (1982). Self-Efficacy Mechanism in human agency.
American Psychologist 37(2):122-147.
https://pdfs.semanticscholar.org/8bee/c556fe7a650120544a99e9e06
3eb8fcd987b.pdf

Bandura A (1989). Social cognitive
https://www.uky.edu/~eushe2/Bandura/Bandural989ACD.pdf

theory.



Bandura A (1991). Social cognitive theory of self-regulation.
Organizational behavior and human decision processes. Educational
Psycolohist 50(2):248-287. http://dx.doi.org/10.1016/0749-
5978(91)90022-L

Bandura A (1993). Perceived self-efficacy in cognitive development and
functioning. Educational psychologist 28(2):117-148.
https://www.uky.edu/~eushe2/Bandura/Bandural993EP.pdf

Bandura A, Walters R (1974). Aprendizaje social y desarrollo de la
personalidad. Madrid: Alianza Editorial.

Bagnato M, Jenaro C, Flores N, Guzman K (2014). Factores culturales
asociados a las conductas sexuales en estudiantes universitarios de
Uruguay y Espafia: Estudio Preliminar. Psicologia, Conocimiento y
Sociedad 4(1):6-32.
https://revista.psico.edu.uy/index.php/revpsicologia/article/view/176

Bahamén M, Viancha M, Tobos A (2014). Practicas y conductas
sexuales de riesgo en jévenes: una perspectiva de género.
Psicologia desde el Caribe. Universidad del Norte 31(2):327-353.
http://www.redalyc.org/articulo.oa?id=21331836009

Baron J, Jost J (2019). False equivalence: are liberals and
conservatives in the United States equally biased?. Perspectives on
Psychological Science 14(2):292-303.
https://doi.org/10.1177/1745691618788876

Barra E (2002). Psicologia de la sexualidad. (2 Ed.) Chile: Editorial
Universidad de Concepcion.

Barrén C (2015). Concepciones epistemolégicas y practica docente.
Una revision.REDU. Revista de Docencia Universitaria 13(1):35-56.
http://red-u.net/redu/files/journals/1/articles/899/public/899-3923-1-
PB.pdf

Bejarano M, Mateos A (2016). La educacion afectivo-sexual en el
sistema educativo espafiol: andlisis normativo y posibilidades de
investigacion. Revista Ibero-Americana de Estudos em Educagéo pp.
1507-1522.
https://periodicos.fclar.unesp.br/iberoamericana/article/view/8334.

Brown T, Fee E (2003). Alfred C. Kinsey: A Pioneer of Sex Research.
American  Journal of Public Health 93(6): 896-897.
http://search.ebscohost.com/login.aspx?direct=true&db=ehh&AN=99
25282&site=ehost-live&scope=site

Boone T (2015). Messages about sexuality: an ecological perspective.
Sex Education 15(4):437-450.
http://dx.doi.org/10.1080/14681811.2015.1036981

Cant6n D, Ramirez M, Cantén J (2014). Papel moderador del sexo en
las précticas de crianza. International Journal of Developmental and
Educational Psychology 1(1):275-283.
http://dx.doi.org/10.17060/ijodaep.2014.n1.v1.373

Cense M, Neef M, Visscher W (2018). Culture, Religion and Sexual and
Reproductive Health & Rights. The Neeterlands: Rutgers.
https://www.rutgers.nl/sites/rutgersnl/files/PDF/Kennisdossiers_pdf/C
ulture-Religion-SRHR.pdf

Cordero S, Dumrauf A (2017). Innovaciones en Educacion Sexual a
partir de la reflexion sobre la practica en la formacién docente.
Trabajo presentado en Xl Encontro Nacional de Pesquisa em
Educacgdo em Ciéncias — XI ENPEC Universidade Federal de Santa
Catarina, Floriandpolis, SC. http://www.abrapecnet.org.br/enpec/xi-
enpec/anais/resumos/R0863-1.pdf

Corrales L, Delgado M, Herrera C, Pereira Z, Sancho J, Zamora M
(2005). Sexismo en Educacion Preescolar: la perspectiva
docente. Revista Electronica Educare 8:139-155.
http://revistas.una.ac.cr/index.php/EDUCARE/article/view/1273

Coyne S, Ward L, Kroff S, Davis E, Holmgren H, Jensen A, Erickson S,
Essig L (2018). Contributions of mainstream sexual media exposure
to sexual attitudes, perceived peer norms, and sexual behavior: a
meta-analysis. Society for Adolescent Health and Medicin 30:1-7.
https://doi.org/10.1016/j.jadohealth.2018.11.016

De Jong R, Alink L, Bijleveld C, Finkenauer C, Hendriks J (2015).
Transition to adulthood of child sexual abuse victims. Aggression and
Violent Behavior 24:175-187.
http://dx.doi.org/10.1016/j.avb.2015.04.012
D Easton S, Coohey C, O’leary P, Zhang Y, Hua L (2011).The effect
of childhood sexual abuse on psychosexual functioning during
adulthood. Journal of Family Violence 26:41-50.
https://doi10.1007/s10896-010-9340-6

Diaz S, Anguita R (2017). Estereotipos del profesorado en torno al

Salas 675

género y a la orientacion sexual. Revista Electrénica
Interuniversitaria de Formacion del Profesorado 20(1):219-232.
http://dx.doi.org/10.6018/reifop.20.1.228961

Fallas M (2009). Educaciéon afectiva y sexual Programa de formacion
docente de Secundaria. (Unpublished doctoral dissertation).
Universidad de Salamanca, Espafia.

Ferreira M, Marcelino T, de Morais A (2017).Educagcdo em direitos
humanos e desenvolvimento moral na formag&o docente: a influéncia
da religiosidade em tempos de “ideologia de género”. Revista on line
de Politica e Gestao Educacional 21(2):1260-1282.
https://periodicos.fclar.unesp.br/rpge/article/view/10173/7029

Fisher W, White L, Byrne D, Kelley K (1988). Erotophobia-Erotophilia as
a dimension of personality. Journal of Sex Research 25(1):123-151.
http://search.ebscohost.com/login.aspx?direct=true&db=a9h&AN=56
88020&site=ehost-live&scope=site

Folch C, Alvarez J, Casabona J, Brotons M, Castellsagué X, Grupo
Jévenes e |Internet (Sep.- Oct, 2015). Determinantes de las
conductas sexuales de riesgo en joévenes de Catalufia. Revista
Espafiola de Salud Publica 89(5):471-485.
http://dx.doi.org/10.4321/S1135-57272015000500005

Foucault M (2001). Historia de la sexualidad 2. El uso de los placeres.
(14a. ed.). Buenos Aires: siglo veintiuno editores, s.a. de c.v.

Foucault M (2002).Historia de la sexualidad 1. La voluntad de saber.
(29 a.ed.). Buenos Aires: siglo veintiuno editores, s.a. de c.v.

Gonzéalez Y (2015). Sexualidad: algunas reflexiones en el proceso
educativo escolar. Revista actualidades investigativas en Educacion
15(3):1-15. http://dx.doi.org/10.15517/aie.v15i3.20335

Gonzélez-Rivera JA, Aquino-Serrano FV, Ruiz-Quifiones BS, Matos-
Acevedo JM, Vélez-De la Rosa | A, Burgos-Aponte K, Rosario-
Rodriguez K (2018). Relacion entre espiritualidad, busqueda de
sensaciones y conductas sexuales de alto riesgo. Revista de
Psicologia 27(1):1-11. http://dx.doi.org/10.5354/0719-
0581.2018.50739

Grafia F (2006). El sexismo en el aula Educacion y aprendizaje de la
desigualdad entre géneros. Uruguay: Editorial Nordan-Comunidad.
https://eva.udelar.edu.uy/pluginfile.php/308218/mod_resource/conten
t/2/Gra%C3%B1a,%20Francois%20-
%20%20EL%20SEXISMO%20EN%20EL%20AULA%20(fragmento).
pdf

Graziano W, Jensen L, Sullivan G (1998). Temperament, activity, and
expectations for later personality development. Journal of Personality
and Social Psychology 74(5):1266-1277.
http://search.ebscohost.com/login.aspx?direct=true&db=a9h&AN=64
8810&site=ehost-live&scope=site

Haydon A, Herring A, Tucker C (2012). Associations between patterns
of emerging sexual behavior and young adult reproductive health.
Perspectives on Sexual and Reproductive Health 44(4):218-227.
https://doi:10.1363/4421812

Herat J, Plesons M, Castle C, Babb J, Chandra-Mouli V (2018). The
revised international technical guidance on sexuality education — a
powerful tool at an important crossroads for sexuality education.
Reproductive Health 15:1-4. https://doi.org/10.1186/s12978-018-
0629-x

Hidalgo M (2017). Influencia de los roles y estereotipos de género en
las percepciones y expectativas académicas y profesionales del
alumnado universitario.  (Unpublished doctoral dissertation).
Universidad de Cérdoba, Espafa.
http://helvia.uco.es/xmlui/bitstream/handle/10396/15116/2017000001
681.pdf?sequence=1

Huarcaya-Victoria J, Davila-Palacios JS, De La Cruz-Oré J (2018).
Relacion entre la actitud hacia la homosexualidad y actitud religiosa
en médicos de un hospital general. An Fac med 79(2):138-143.
http://dx.doi.org/10.15381/anales.

Hurtado M, Veytia M, Guadarrama R, Gonzalez-Forteza C (2017).
Asociacion entre multiples parejas sexuales y el inicio temprano de
relaciones sexuales coitales en estudiantes universitarios. Nova
Scientia 9(19):615-634.
http://www.redalyc.org/articulo.0a?id=203353519032

Jinchufia G (2010). Comportamiento sexual y problemas de salud en
estudiantes de la Universidad Andina Néstor Céaceres Velasquez.
Revista de investigacion carrera profesional obstetricia pp. 14-17.
http://revistas.uancv.edu.pe/index.php/RICPO/article/viewFile/401/32



676 Educ. Res. Rev.

8

Lefkowitz E, Gillen M, Shearer C, Boone T (2004).Religiosity, sexual
behaviors, and sexual attitudes during emerging adulthood. The
Journal of Sex Research 41(2):150-159.
https://doi10.1080/00224490409552223

Loinaz |, Bigas N, de Sousa A (2019). Comparing intra and extra-
familial child sexual abuse in a forensic context. Psicothema
31(3):271-276. http://www.psicothema.com/pdf/4542.pdf

Lépez F (2002). Sexo y afecto en personas con discapacidad. Madrid:
Biblioteca Nueva.

Lépez N (2015). La educacion afectiva y sexual en el actual y futuro
profesorado. (Unpublished doctoral dissertation). Universidad de las
Palmas de Gran Canaria, Espafia.
https://acceda.ulpgc.es:8443/handle/10553/16887

Luquis RR, Brelsford GM, Pérez MA (2015). Exploring Latino college
students’ sexual behaviors in relation to their sexual attitudes,
religiousness, and spirituality. Journal of Religion and Health
54(4):1345-1357. http://doi.org/cskc

Llabaca P, Fuertes A, Begofia O (2015). Impacto de la coercion sexual
en la salud mental y actitud hacia la sexualidad: un estudio
comparativo entre Bolivia, Chile y Espafia. Psykhe 24(1):1-13.
https://doi:10.7764/psykhe.24.1.558

Maas M, Lefkowitz E (2015). Sexual Esteem in Emerging Adulthood:
Associations with Sexual Behavior, Contraception Use, and Romantic
Relationships. The Journal of Sex Research 52(7):795-806.
https://www.ncbi.nim.nih.gov/pmc/articles/PMC4362922/

Manzano D, Jerves E (enero — abril, 2018). Educacion sexual:
Percepciones de docentes de la ciudad de Cuenca 2013-2014.
Revista Electrénica Educare 22(1):1-15.
https://dialnet.unirioja.es/servlet/articulo?codigo=6228635

Marcelo C, Vaillant D (2011). Desarrollo profesional docente: ¢,co6mo se
aprende a ensefiar?. https://ebookcentral-proquest-
com.ezproxy.sibdi.ucr.ac.cr

Marco J (2018). Sexuality, Law, and religion in latin america:
frameworks in tension. Religion and gender 8(1):14-31.
https://brill.com/view/journals/rag/8/1/article-p14_3.xml

Martinez J, Orgaz B, Vicario |, Gonzéalez E, Carcedo R, Fernandez A,
Fuertes A (2011). Educacion sexual y formacién del profesorado en
Espafia: diferencias por sexo, edad, etapa educativa y comunidad
autonoma. Revista de Formacion del Profesorado e Investigacion
Educativa: pp. 37-47.
https://dialnet.unirioja.es/servlet/articulo?codigo=3844427

Mcmillen E, Helm H, Mcbride DC (2011). Religious Orientation and
Sexual Attitudes and Behaviors. Journal of Research on Christian
Education 20(2):195-206.
https://doi:10.1080/10656219.2011.590755

McNamara C, Willoughby B, Clayton K (2015). Living your faith:
associations between family and personal religious practices and
emerging adults’ sexual behavior. Journal of Adult Development
22:159-172. https://doi.org/10.1007/s10804-015-9209-2

Monroe A, Plant A (2018). The dark side of morality: prioritizing sanctity
over care motivates denial of mind and prejudice toward sexual out-
groups. Journal of Experimental Psychology: General (In Press)
https://www.ncbi.nim.nih.gov/pubmed/30570329

Montero L, Valverde P, Dois A, Bicocca M, Dominguez C (2017). La
educacion sexual: un desafio para la educacioén catolica. Educacion y
Educadores 20(3):343-363.
http://educacionyeducadores.unisabana.edu.col/index.php/eye/article/
view/5817

Monto M, Carey A (2014). A New Standard of Sexual Behavior? Are
Claims Associated With the “Hookup Culture” Supported by General
Social Survey Data?. The Journal of Sex Research 51(6):605-615.
https://doi:10.1080/00224499.2014.906031

Moral J (2010). Religion, significados y actitudes hacia la sexualidad: un
enfoque psicosocial. Revista colombiana de psicologia 19(1):45-59.
http://www.redalyc.org/articulo.0a?id=80415077005
Moussa M, Cliff R (2018). Emerging adult risky sexual behavior
predicted by parental overprotection: moderated mediation analysis.
Family Process Institute 10(10):1-14.
https://www.ncbi.nim.nih.gov/pubmed/30221756

Mueses-Marin HF, Tello-Bolivar IC, Galindo-Orrego MI, Galindo-
Quintero J (2018). Perceptions about sexual risk, HIV and HIV-testing

in Cali, Colombia. Colomb Med (Cali) 49(2):139-147.
https://www.ncbi.nIm.nih.gov/pmc/articles/PMC6084922/

Navarro N, Hernandez A (Julio-Diciembre, 2012). Influencia de las
actitudes de los padres ante la educacion sexual y la discapacidad
intelectual. Psicologia y Salud 22(2):195-203.
http://repositoriocdpd.net:8080/handle/123456789/768

Navarro L, Estevan L, De Lemus S (2018). Importancia del lenguaje
inclusivo en la intervenciéon para la reduccion del sexismo. En
Venegas, M. y Fernandez, A. (Eds.) De la igualdad de género a la
igualdad sexual y de género: Reflexiones educativas y sociales pp.
115-128. https://ebookcentral-proquest-com.ezproxy.sibdi.ucr.ac.cr

Pacheco C (2004). Practicas sexistas en el aula. Paraguay: UNICEF-
Copipunto.
https://www.unicef.org/paraguay/spanish/py_practicas_sexistas.pdf

Pena M (2012). Formaciéon del profesorado en la atencién a la
diversidad afectivo-sexual. (Unpublished doctoral dissertation).
Universidad Complutense de Madrid, Espafia.
https://eprints.ucm.es/16718/1/T34011.pdf

Petersen J, Shibley J (2011). Gender Differences in sexual attitudes
and behaviors: a review of meta-analytic results and large datasets.
Journal of Sex Research 48(2-3):149-165.
http://dx.doi.org/10.1080/00224499.2011.551851

Plaza V, Gonzalez L, Meinardi E (2013). Educacién sexual integral y
curriculo oculto escolar: un estudio sobre las creencias del
profesorado. Revista da SBENBIio 6:54-68.
http://ri.conicet.gov.ar/bitstream/handle/11336/15965/CONICET_Digit
al_Nro.19432_A.pdf?sequence=2&isAllowed=y

Preinfalk ML (2014). La educaciéon sexual en el &mbito universitario:
estudio diagnostico en la Universidad Nacional de Costa Rica.
(Unpublished doctoral dissertation), Universidad Pablo Olavide,
Espafia.
https://rio.upo.es/xmlui/bitstream/handle/10433/1594/mar%c3%ada_|
uisa_preinfalk_tesis.pdf?sequence=1&isAllowed=y

Preinfalk-Fernandez ML (2015). Desafios de la formacién docente en
materia de educacién sexual. Revista Electronica Educare 19(1):85-
101. http://dx.doi.org/10.15359/ree.19-1.5

Prieto L (2016). Autoeficacia del profesor universitario eficacia percibida
y practica docente. (22 ed.) México: Alfaomega.

Rigo C, Saroglou V, Uzarevic F (2016). Make love and lose your
religion and virtue: recalling sexual experiences undermines spiritual
intentions and moral behavior. Journal for the Scientific Study of
Religion 55(1):23-39.
http://search.ebscohost.com/login.aspx?direct=true&db=a9h&AN=11
6817009&site=ehost-live&scope=site

Rodriguez G, Mealy M, Smith V, Di Placido J (2013). Sexual behavior in
Costa Rica and the United States. International Journal of
Intercultural Relations 48-57.
http://dx.doi.org/10.1016/j.ijintrel.2012.06.002

Rojas R, de Castro F, Villalobos A, Allen-Leigh B, Romero M,
Braverman-Bronstein A, Uribe P (2017). Educacion sexual integral:
cobertura, homogeneidad, integralidad y continuidad en escuelas de
México. Salud publica de México 59(1):19-27.
http://dx.doi.org/10.21149/8411

Rosmarin D, Pirutinsky S (2019). Problematic sexual behavior and
religion among adult jewish males: an initial study. American Journal
of Men’s Health 13(1):1-9. https://10.1177/1557988318823586

Runkel G (1998). Sexual morality of Christianity. Journal of Sex &
Marital Therapy 24(2):103-122. https://10.1080/00926239808404924

Santos N, Carvalho D (2011). Estratégias didaticas de educacéo sexual
na formacdo de professores de Ciéncias e Biologia. Revista
Electrénica de Ensefianza de las Ciencias 10(2):345-366.
http://reec.uvigo.es/volumenes/volumen10/ART6_VOL10_N2.pdf

Solérzano J (2013). Escala ACTDIV para medir la actitud hacia la
diversidad.Revista Actualidades investigativas en educacion 13(1):1-
26. 10.15517/aie.v13i1.11715

Tukker ME (2013). Where sexuality and spirituality meet: an
assessment of christian teaching on sexuality and marriage in
relation to the reality of 21st century moral norms. HTS Teologiese
Studies/ Theological Studies 69(1):1-8.
http://lwww.scielo.org.za/scielo.php?script=sci_arttext&pid=S0259-
94222013000100103

Ulloa E, Salazar M, Monjaras L (2016). Prevalence and correlates of



sex exchange among a nationally representative sample of
adolescents and young adults. Journal of child sexual abuse
25(5):524-537. http://dx.doi.org/10.1080/10538712.2016.1167802

UNESCO (2015). Emerging evidence, lessons and practice in
comprehensive sexuality education a global review. Francia:
UNESCO. https://www.unfpa.org/sites/default/files/pub-
pdf/CSE_Global_Review_2015.pdf

UNESCO (2018). International technical guidance on sexuality
education An evidence-informed approach. New York: United States
of América.
http://unesdoc.unesco.org/images/0026/002607/260770e.pdf

Valdez-Montero C, de la Rubia J, Onofre-Rodriguez D, Benavides-
Torres R, Ahumada-Cortez J (2018). Validacion de un inventario de
conductas sexuales en hombres que tienen sexo con hombres.
Journal Health NPEPS 3(2):327-351.
http://dx.doi.org/10.30681/252610103129

Vaillant D, Marcelo C (2015). El abc y d de la formaciéon docente.
Madrid: Narcea. https://ebookcentral-proquest-
com.ezproxy.sibdi.ucr.ac.cr

Salas 677

Velasquez A (2012). Revision histérico-conceptual del concepto de
autoeficacia. Revista Pequén 2(1):148-160.
http://lwww.ubiobio.cl/miweb/webfile/media/265/8%20REVISI%C3%9
3N%20HIST%C3%93RICO-
CONCEPTUAL%20DEL%20CONCEPTO%20DE%20AUTOEFICACI
A.pdf

Viotti M, Del Valle A (2013). Identidades de género en la escuela: una
mirada desde el nivel inicial y el primer ciclo. La Aljaba Segunda
época 17:169-178.
http://www.biblioteca.unlpam.edu.ar/pubpdf/aljaba/v17alOviotti.pdf

World Health Organization/London School of Hygiene and Tropical
Medicine (2010). Preventing intimate partner and sexual violence
against women: taking action and generating evidence. Geneva,
World Health Organization.
https://www.who.int/violence_injury_prevention/publications/violence/
9789241564007_eng.pdf



