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The purpose of this study was to determine the effect of lessons trained through large group
discussion method in a classroom environment during 10-15 min at the end of silent book reading
activity for the first thirty minutes during a term upon attitudes of students towards learning and
reading habit. The research was carried out with totally 89 students including 58 males and 31 females
having Effective Communication lesson and studying in the 3rd grade of Adiyaman University, Faculty
of Education and Elementary Education Social Sciences Department. For the analysis of obtained data,
SPSS 20.00 package program was used. As result of data analysis, it was concluded that Book Reading
Method (BRM) positively affected attitudes of students towards learning and reading habit.
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INTRODUCTION

In education, the change at student and teacher roles,
and students’ having more share in division of
responsibility have caused teaching profession to be out
of profession’s scope (Duffy, 2009, p.v). Know-how as
one of the fundamental components in information-based
teaching profession has turned into a field information
and general knowledge supplementary while centralizing.
High-frequency positive output of active learning
applications directs students to be responsible for
learning proportionally with their maturity, development,
and level of readiness at a logarithmic level.

Humane means between the knowledge and human
slowed down by the end of XIX. Century and morality
started to change into a social fossil (Fischer, 2003:255).
Printed materials provided individuals to restructure
information according to their own preference and

attitude. Books have protected their most prestigious
position among these materials up to now. Reading has
the key position in individuality, subjectivity, individual
and career development as well as lifelong learning.

Because reading makes individuals confront their own
actual capacity for structuring the information, it provides
originality for individuals to discover themselves and
actualize the potential capacity as being different from the
oriented discovery (Yalinkilig, 2007). In oral strategy the
content is taught in a monotypic manner and the
audience are expected to reach the same conclusion
whereas reading destroys the barriers against thinking for
it allows the reader to structure the knowledge as he/she
likes.

Individuals in the process of school education
actualizing in learning-teaching-exam cycle consider
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reading pragmatically and direct to materials including
content to be examined. These exams that increase and
repeated in specific periods of an academic year do not
contribute upon attitudes of students towards book
perceptions and reading positively. These readings do
not contribute upon providing reading habit for students
and damages to their current aesthetic concern in their
reading habits, as well. The decline in reading due to
aesthetic and intellectual concerns causes individuals
who have low level of creative thinking and discussion
skills, producing thought through the most argumentation,
and having difficulty in making sentences out of inverted
commas.

Reading outputs differ according to the sociocultural
fundamentals of readers (Kristiina et al., 2014); however,
the attitude towards reading habit and acquisitions from
reading habit are universal and develop as independent
from the culture the individuals live in (Broeder and
Stokmans, 2013).

LITERATURE REVIEW

Attitudes and beliefs of teachers are the most
determinative factors while making decisions related to
how they will carry on their duties (Sen, 2013; Warren-
Kring and Waren, 2009; Hall, 2005). Attitudes related to
reading and learning among these have the quality that
will reflect directly to the teaching profession performance
indicators.

Attitude towards reading can be defined as positive or
negative affective reaction (Broeder and Stokmans,
2013) acquired for individuals’ actualizing the reading
habit in their free time independent from an external
factor (Hughes-Hassel and Lutz, 2006). Logan and
Johnston (2009) qualified attitude towards reading as a
systematic of affective reactions taking students away
from reading or directing them towards reading, and
associated attitude with actualizing or not actualizing the
reading action. Kara (2009) interpreted attitude towards
reading as a cognitive, affective, perceptive, and
behavioural reaction acquired for learning.

Although a high level of correlation between attitude
and behavior is expected among these (inceoglu, 2004,
p. 151), research of Petscher (2010) proved that attitudes
towards reading underwent an inversely proportional
change, decrease was noticed in positive attitudes as the
class degrees increased, and the correlation between
success and attitude towards reading has been
disappearing gradually. Kush and Watkins (1996), and
Logan and Johnston (2009) obtaining similar findings
indicated that girls developed more positive attitudes
rather than the boys in terms of the gender variable, and
maintained their attitudes. Sallabas (2008) and Bagci

(2010) also found similarly that the correlation between
attitudes towards reading and reading outputs were in
favour of girls.

There are several scientific studies indicating that
attitudes towards reading had an important role upon
acquiring reading habit, and success during both
academic and business life (Kirmizi Susar et al., 2014;
Broeder and Stokmans, 2013; Keskin, 2013; Warren-
Kring and Waren, 2009; Kaniuka, 2009; Chua, 2008).
However, there have also been several studies that
proved no correlation between reading habit with positive
attitudes or academic success (Vehovec et al., 2014;
Pecorari et al., 2012; Petscher, 2010; Siah and Kwok,
2010; Yilmaz and Benli, 2010; Odabas et al., 2008; Tel et
al., 2007). Unwillingness towards reading if not assigned
and the reasons why the attitudes towards reading do not
redound on reading (Kanmaz and Saracaloglu, 2012;
Pala and Yildiz, 2012; Bagci, 2010; Balci, 2009; Chua,
2008; Roberts and Wilson, 2006; Atay, 2004; Bozkurt and
Serin, 2003) are often attributed to the fact that who
decides what to be read in and out of school, overlapping
quality of what to be read and what liked to be read,
whether the social environment has the reading habit and
the value attributed to reading (Broeder and Stokmans,
2013; Conradi et al., 2013; Yilmaz and Benli, 2010).
However, this positive affective reaction towards reading
(Mckenna and Kear, 1990) not only actualizes through
the effect of aforementioned variables but also can be
provided to be acquired and maintained through positive
reading experience individuals acquire within a program
(Davis, 2010). The studies revealing the necessity for
maintaining the acquired attitudes as well as developing
attitudes proved the weakness of attitudes towards
reading as the level of class increased in all educational
grades (Kush and Watkins, 1996; Petscher, 2010). The
study of Warren-Kring and Waren'in (2009) among the
studies analyzing the sustainability and perfectibility of
attitudes indicated a significant increase in post-test
scores of pre-service teachers’ attitudes towards reading
rather than the pre-test scores. Gardiner (2001) accepting
the determinant in expectation of positive attitudes’
concluding in reading as the result found that attitudes
towards reading formed and directed itself through the
quality of reading products. Chua (2008), similarly,
mentioned that positive attitudes towards reading could
be developed through positive outputs of a reading
program and reading habit could be provided such. There
are several studies proving the relationship of reading
products such as academic success, vocabulary, thinking,
and creativity with the attitude towards reading as being
different from Gardiner (Susar et al., 2014; Vehovec et
al., 2014; Kanmaz and Saracaloglu, 2012; Karabay and
Kayiran, 2009; Martinez et al., 2008; Schofield and Start,
1977) and these also indicated a positive correlation



between these products and attitude towards reading.

Attitudes towards any activity’s decreasing or increasing
success and performance according to attitudes towards
the relevant activity is also available for learning.
Whereas positive attitudes contribute upon learning
performance, negative attitudes decrease success (Sen,
2013; Altunsoy et al., 2011 Kara, 2009). The studies
analyzing the factors in developing and changing the
attitudes towards learning indicated that these attitudes
differed according to socio-cultural background of
participants, their various expectations, perceptions and
experiences (Anghelache, 2014); their performance,
success and education on relevant field (Abdalrahim et
al., 2011); their participating in programs organized for
improving and maintaining of developed attitudes
(Coppens et al., 2014; Seewooruttun and Scior, 2014;
Pansu, Lima, & Fointiat, 2014; O’Brien et al., 2014; Tan
et al., 2011); and the process in the same learning grade
as in attitudes towards reading (Altunsoy et al., 2011b).
As in attitudes towards reading, the co-change between
success and attitude in attitudes towards learning had a
positive correlation rather than being a reason or result of
each other.

Urea (2012), investigating the relation between
teaching style of the teacher and students attitudes
towards reading, found that the teacher who designed a
confident learning environment created a cooperative
learning atmosphere where the teachers favouring an
aggressive teaching environment led to a competitive
learning environment. Such studies dictate experimental
studies which do not neglect any confounding variable to
decipher cognitive and emotional codes of academic
achievement. However, aforementioned and partly
conflicting findings could be explained. Because attitudes
create only one of the various cognitive, affective and
somatic factors active in success and performance
(Anghelache, 2014).

METHODS

The problem statement

The fundamental problem of the research was determined as “How
is the effect of BRM upon attitudes of students towards learning and
reading habit?” within the framework of this fundamental problem,
the sub-problems below were determined.

Sub-problems

In this research designed as semi-experimental, answers to the
sub-problems below were sought:

- In pre-application, is there a significant difference in attitudes of
students towards learning and reading habit in terms of their
gender?
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- In post-application, is there a significant difference in attitudes of
students towards learning and reading habit in terms of their
gender?

- Is there a significant difference between pre- and post-
applications?

Process order

The present study was carried out using quasi-experimental design
(The one group pretest-posttest design). Both in pre-test and post-
test, two similar scales were applied to the same student at the
beginning and at the end of the study. The researcher tried to
determine how BRM affected the attitudes of pre-service teachers
towards learning and towards reading habit. Silent reading was
performed for 30 minutes during 10 weeks in lessons in order to
determine the effect of BRM upon attitudes of students towards
learning and reading habit with 3 grade students of Adiyaman
University, Faculty of Education, Elementary Education Social
Sciences teaching department; subsequently the subject was
discussed through large discussion method for 10-15 minutes, and
short evaluations were made in class. In 2013-2014 academic year,
eighty-nine pre-service teachers attended these courses. Following
examining certain works, which comply with the objectives of the
course, in terms of content, form of presentation, language and
expression, suitability to the audience and fluency, “Emotional
Communication and Body Language” by Orhan Erdem was chosen
as co-decision of experts of Turkish Language and Literature,
sociology, communication, curriculum design and Turkish
Language Teachers. In this study, the researcher examined how
the independent variable as BRM affected the dependent variables
as learners’ attitudes towards learning and towards reading habit.

Population and sample

The population of the study included 89 students who had efficient
communication lesson in 2013-2014 academic year and attended to
the courses mentioned above. Aforementioned students included
3“ grade students studying at Adiyaman University, Faculty of
Education, Elementary Education Social Sciences teaching
department. From the total sample, 31 of the participant were
female and 58 were male pre-service teachers.

Data collection and analysis

In the research, two scales were used for data collection. The first
scale was “Attitude Scale towards learning” developed by Kara
(2010) including 40 items, and it was for determining the attitudes of
individuals towards learning. Attitude scale towards learning was a
Likert type scale and included for sub-dimensions as attitudes
towards the nature of learning, expectations from learning,
openness to learning, and worries against learning. The second
scale was “Attitude Scale towards Reading Habit” developed by
Balci (2009) and Gomleksiz (2004); it was revised, included 30
items and was for determining the attitudes of individuals towards
reading habit. Attitude scale towards reading habit was a Likert type
scale and included six sub-dimensions as love, habit, necessity,
desire, effect, and benefit of reading. In both scales, five-point
grading scale was used as | agree: 5, | partly agree: 4; | have no
opinion: 3; | disagree: 2; | totally disagree: 1. The replies to negative
questions were recorded in reverse from | totally disagree (1) to |
totally agree (5). In attitude scale towards learning, 11 negative
expressions, and in attitude scale towards reading habit 9 negative
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Table 1. Reliability and validity of the pre- and post-application.

Scale Pre application Post Application
KMO .636 .736
Attitude Scale towards Learning Bartlett’'s Test of Sphericity 1651.011 1801.356
Cronbach Alpha .656 .701
KMO .679 .678
Attitude Scale towards Reading Habit Bartlett's Test of Sphericity 1227.816 1402.373
Cronbach Alpha .828 .805

expressions were coded reversely. Reliability and validity test
results obtained from those two scales performed to the pre-service
teachers as pre-test and post-test are shown in Table 1. As could
be seen in Table 1, it was concluded that both scales were valid
and reliable in post-application as well as in the pre-application.

Analyzing Data

The data obtained through performing aforementioned scales to the
study group were evaluated in SPSS 20.00 program (Statistics
Packages for Socials Sciences), and the evaluations were made
according to independent and dependent group t-test of obtained
findings. Moreover, in order to determine the relationship between
pre-application and post-application, Pearson Correlation coefficient
was determined.

RESULTS

Results related to first sub-problem

The results of independents sample t-test related to the
first hypothesis as ‘In pre-application, is there a significant
difference in attitudes of students towards learning and
reading habit in terms of their gender?” are shown in
Table 2.

As could be seen in the table, differences were
observed between the average scores of students
participated into the research in terms of their attitudes
towards learning and reading, and in terms of their
gender. According to the independent group t-test results
performed in order to determine whether these afore-
mentioned differences were significant or not, female
students had significantly higher scores rather than the
male students in terms of being wiling to reading
(Xtemale=13.41, Xmae=12.44, t=-2.117, p<0.05). In other
words, female students were noticed to be more willing
rather than male students in terms of reading habit.

Results related to second sub-problem

The results of independents sample t-test related to the
hypothesis as ‘Is there a significant difference in post-

application of scales in terms of gender?” are shown in
Table 3.

In post-application, as could be seen in the table
above, it was concluded that there were significant
differences in both sub-dimensions in terms of gender. In
post-application, it was determined through independent
group t-test (tewi= -2.654; tyarar = -3.073; p<0.05) that the
differences observed between effect and benefit sub-
dimensions of female students and male students were
significant (X e temale=18.80, X o mae=17.68; X yarar
temale=38.45, X ewi male=35.68). These results reveal that
female students believed in effect and benefit of BRM
more than male students, which is statistically significant.
In other words, BRM was more beneficial for female
students. BRM affected female students more positively
than the male students.

Results related to third sub-problem

The results of dependent samples t-test and Pearson
Correlation Coefficient related to the third hypothesis as
‘Is there a significant difference between pre- and post-
application?” are shown Table 4.

When the table is analyzed, it was noticed that there
were significant differences between the pre-application
and post-application in score averages of anxiety about
learning, Expectations from Learning, Openness to
Learning, Love, Desire and Benefit sub-dimensions. BRM
caused a significant decrease at anxiety about learning
sub-dimension of pre-service teachers, and this caused
students to have less worry while learning a subject
(Xanxiety about learning pre = 32-67; Xanxiety about learning post = 30-33;
p<0.05). On the other hand, BRM provided significant
increase at Expectations from Learning (Xexpectations from
learning pre = 3769, Xexpectations from learning post = 3960, p<005),
Openness to Learning (Xopenness to learning pre = 46.65; X
openness to learning post = 48.78; p<0.05), Love (Xive pre = 27.98;
Xlove post = 29.77; p<005), Desire (Xdesire pre = 11.78; Xdesire
post = 13.80; p<0.05) and Benefit (31 Xpeneiit pre = 36.56;
Xoeneiit post = 38.35; p<0.05) sub-dimensions. According to
this, lecturing through reading book provided Expectation



Table 2. The Independent samples t-test outcomes related to pre-application.
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Gender N Mean SD t P
Nature of Learning g:;?ale 2213 21 ?g g;? .707 .48
Anxiety about Learning g:;?ale 2213 ggil ;?3 .240 .81
Expectations from Learning g:;?ale 2213 gggg 21‘5‘ 414 .68
Openness to Learning y:;?ale 2213 :gg; 2;; -.278 78
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Table 3. The independent samples t-test outcomes related to post-application.
Gender N Mean SD t P
Nature of Learning g:;?ale 2213 21172 24712 .736 .46
Anxiety About Learning g:;?ale 2213 gfgi ;gg 437 .66
Expectations from Learning g:;?ale 2213 22215 :gg 129 .89
Openness to Learning y:;?ale 2213 :;:; 283 -.840 .40
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Table 4. Paired samples t-test and Pearson Correlation Coefficient statistics.
Application Mean SD t pt r pr Relation Level
Nature of Learning Ifor:t 21 :gg g::g 167 86 197 .06
Anxiety About Learning Ifor:t gégg ;i; 2642 .04 582 .00 Middle
Expectations from Learning I:or:t g;gg i;i 2541 .04 371 .00 Low
Openness to Learning Ifor:t :ZSZ 25? -2.700 .04 445 .00 Low
Love Ifor:t 2;:33 282 2382 .04 .466 .00 Low
Habit Ifor:t 1 gzi; 2:2; 588 .55 119 .07
Necessity Ifor:t 1 ;;g: 2:2; 305 .76 194 .06
Desire Ifor:t ggg 212 -2.091 .03 .403 .00 Low
Effect Ifor:t 1;317 fgg 1537 A2 101 .07
Benefit Ifor:t 2222 igg -1.800 .04 .336 .00 Low

from Learning and Openness to Learning increased
significantly. In terms of reading habits, lecturing a course
through BRM caused students to love reading more,
being more willing to reading books and believing that
reading books is a beneficial activity. In other words,
lecturing a course with BRM provided positive develop-
ment in attitudes towards learning and reading habit that
were important aspects for training individuals.

When Pearson Correlation Coefficient values found in
order to correctly interpret the changes observed between
score averages in pre and post-applications were
analyzed, no correlation was found between Nature of
learning, Habit, Necessity and Effect. Significant
correlations were found in all other sub-dimensions.
However, whereas some of these correlations were at a
low level despite their significance (Expectations from



learning, openness to learning, Love, Desire and Benefit),
anxiety about learning sub-dimension proved BRM as
beneficial and efficient with its medium level significance.
In other words, BRM was seen to increase students’
expectations from learning, openness to learning, love for
reading book, willingness to read and believing that
reading books is beneficial; and to decrease their
anxiety about learning.

DISCUSSION AND CONCLUSION

The results of this research carried out to determine how
the courses lectured through large group discussion
method for 10-15 min at the end of silent reading during
the first thirty minutes of the course during ten weeks
upon students’ attitudes towards reading and learning
affected were discussed below.

In pre-application, female students were noticed to be
more willing than the male students in terms of reading
habit. Kristina et al. (2014) expressed that reading habits
of individuals differed according to their socio-cultural
properties and this supported the result of the research.
Moreover, Arslan et al. (2009) carried out a research
upon analyzing the attitudes of students studying at
vocational school related to reading, and found that
attitudes of female students towards reading more
positive rather than the male students, and this result was
interpreted to be arisen from the difference of emotional
and developmental needs between females and males.
In a similar study, Kush and Watkins (1996) and Logan
and Johnston (2009) expressed that females had more
positive attitudes rather than males at a significant level.
It is beneficial to analyze this result in two sides. The first
one revealed the necessity for directing students to
written materials in performing activities, seminars, and
extracurricular activities for developing reading habits.
The second one necessitated that attitudes of female
students towards reading should be transformed into a
more functional structure in their daily lives. As
mentioned by Yalcinkaya (2007), reading provides
opportunity for individuals to discover themselves and
actualize their potential. When academic benefits of
reading were considered besides its psychological and
social benefits, using of BRM in courses should be
encouraged. Providing students to have the habit of
taking support from books in learning is an important role
of reaching profession.

In post-application, in “effect” and “benefit” sub-
dimension of reading BRM was determined to differ in
favor of female students according to gender variable. In
other words, BRM was perceived as more positive by
female students. In studies carried out by Bozpolat
(2010), Kush and Watkins (1996) and Logan and
Johnston (2009), it was concluded that attitudes of
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female students towards reading a book was more
positive rather than the male students. Using BRM as an
efficient method for all students can be provided through
the activities for acquiring students reading habit in native
language and literature teaching at schools as of
childhood period.

BRM provided pre-service teachers to have decrease
at anxiety about learning. This result is an important one
that should be efficient in business and daily life as well
as education. Decrease of anxiety affecting the quality of
learning negatively through BRM was one of the
important outputs of BRM. Through BRM providing
obstacles in learning of individuals to decrease, the ability
of adapting into life conditions emerged after technological
improvements will be facilitated. @~ BRM provided a
significant increase at Expectations from Learning,
Openness to Learning, Love, Desire, and Benefit sub-
dimensions of pre-service teachers, and this provided
students to be more advantageous to be in their adult life
(Chotitham and Wongwanich, 2014; Kirmizi et al., 2014;
Broeder and Stokmans, 2013; Keskin, 2013; Warren-
Kring and Waren, 2009; Kaniuka, 2009; Chua, 2008).
Because attitudes were not rapidly changing properties
for individuals’ fulfilling their profession, positive attitudes
of students developed through this method can be
fundamental for their success and happiness during
lifelong learning process. In this sense, BRM'’s
developing positive attitudes in pre-service teachers, and
its causing decrease at properties damaging human
psychology such as anxiety revealed the importance of
BRM. Furthermore, as mentioned by some researchers
(Kanmaz and Saracaloglu, 2012; Pala and Yildiz, 2012;
Bagci, 2010; Balci, 2009; Chua, 2008; Roberts and
Wilson, 2006; Atay, 2004; Bozkurt and Serin, 2003)
unwillingness of students towards reading revealed the
necessity of popularizing the courses trained with BRM.

At the end of the research, significance of correlations
between the sub-dimensions of attitudes proved BRM as
a beneficial and efficient method. When results of
previous researches were considered (Susar et al., 2014;
Vehovec et al.,, 2014; Kanmaz and Saracaloglu, 2012;
Karabay and Kayiran, 2009; Martinez et al., 2008;
Schofield and Start, 1977), BRM should be expected to
be in a relationship with other skills such as academic
success, thinking, and creativity. In this sense, further
researches can be carried out upon efficient use of BRM
in other courses. Because whereas positive attitudes
increase learning performance of students, negative
attitudes decrease success (Sen, 2013; Altunsoy et al.,
2011; Kara, 2009).
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