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It is of great concern that individuals can use mathematics as a tool today, when distance education is 
being adopted in several fields. The concept of mathematical literacy has also come to the fore due to 
the use of mathematical efficacy at various grade levels. Therefore, this research aims to investigate 
distance education students’ self-efficacy levels of mathematical literacy. Survey model was used in 
this research. The sampling of the research consists of distance education students enrolled in a state 
university. Data collection tools were a Math Literacy Self-Efficacy scale and a personal information 
form. The SPSS16.0 statistical package was used for the statistical analyses of the research data. 
According to the results of the findings, distance education students’ self-efficacy levels of math 
literacy were evaluated in terms of their success in mathematics, gender, views on quantitative 
courses, Internet use while studying mathematics and e-book reading about mathematics. The findings 
were discussed in the light of the relevant literature and some suggestions were presented for further 
research and researchers. 
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INTRODUCTION 
 
Distance education is being increasingly adopted by 
today’s educational system at a global level. As is known, 
distance education is a way of delivering instruction from 
a specific center via various media and specially desig-
ned instruction units to students, when it is impossible to 
carry out in-class activities due to the lack of traditional 
learning-teaching methods (Kaya et. al., 2004). Distance 
education, which provides an opportunity for indivi-
dualized instruction independent of time and place, is 
today’s most modern way of education made possible via 
communication technologies and particularly the Internet 
(Baturay and Bay, 2009).  

Scientific literacy is defined as an individual’s know-
ledge and abilities necessary to perform cognitive 
processes and make decisions in cases that require 
scientific and technological understanding (Laugksch, 

2000). In today's world, where technological advance is 
occurring at an ever-faster pace, scientific literacy is 
defined as the ability of efficient use of communicative 
symbols whose meanings are attached by the society by 
Kellner (2001) as suggested by Kurudayıoğlu and Tüzel 
(2010). The concept of literacy means an individual’s 
ability to find, use, adopt and evaluate written sources in 
order to improve his knowledge and potentials and 
participate in the society more effectively (Küçük and 
Demir, 2009; Akyüz and Pala, 2010). On the other hand, 
today it is essential for individuals to improve both their 
skills of reading printed (traditional) texts and visual and 
electronic texts (Kurudayıoğlu and Tüzel, 2010).  

Literacy requires individuals to become aware of not 
only reading and writing habits but also mathematical and 
logical functions (NRC, 1989). In this context, the concept
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of mathematical literacy, which is based on applications 
and modelling, has come to the fore as a social need due 
to the gradual impact of mathematics and technology 
(Uysal, 2009). As suggested by Uysal and Yenilmez 
(2001), mathematical literacy is an individual’s capacity of 
mathematical functions, which indicates the individual’s 
abilities at cultural and social levels and this capacity 
contains various facts, abilities, processes and funda-
mental applications in daily and business life (Edge, 
2003). According to OECD (2006), mathematical literacy 
is “an individual’s capacity to identify and understand the 
role that mathematics plays in the world, to make well-
founded judgements and to use and engage with 
mathematics in ways that meet the needs of that indivi-
dual’s life as a constructive, concerned and reflective 
citizen.” Therefore, it can be concluded that mathematical 
literacy equips the individual with an awareness of the 
role that mathematics plays in the modern world, an 
ability of quantitative and spatial reasoning and critical 
analysis and problem solving in daily life (Özgen and 
Bindak, 2008). It is a fact that individuals need to confide 
in their own skills to become a math literate, use 
mathematics, support and show their quantitative ideas 
(Özgen and Bindak, 2008). Therefore, what really matters 
is math literacy self-efficacy belief, which is defined as an 
individual’s judgement of or beliefs in his own abilities to 
deal with mathematical processes, skills and situations. 
Self-efficacy is defined as “the belief in one's capabilities 
to organize and execute the sources of action required to 
manage prospective situations” by Bandura (1986). 
Individuals with high self-efficacy expectation are known 
to make more efforts in approaching difficult tasks and 
activities (Pajares and Kranzler, 1995) and they are more 
persistent in the face of challanges (Schunk, 1989). 
“Students need to develop confidence in their abilities to 
reason and justify their mathematical thinking” (WNCP, 
2006). Therefore, self-efficacy, which is the indivi-
dual's judgement  or belief concerning himself, plays an 
important role in building mathematical literacy (Özgen 
and Bindak, 2011).   

On the other hand, learning is more individualistic and 
independent in distance education, where learning 
environment requires more personal effort; and hence, 
intrinsic motivation is necessary to ensure effective 
learning (Kaya, 2002). Students with high levels of self-
efficacy expectation approach learning activities more 
willingly make greater efforts over a longer period of time 
and use more effective strategies when confronted with 
difficulties, which make them exhibit a higher level of 
performance than the students with low levels of self-
efficacy expectation (Eggen and Kauchak, 1999 cited in 
Ergül, 2006). Consequently, their math literacy self-
efficacy is of great concern in the learning process of 
distance education students. As is known, individuals 
with high self-efficacy expectation tend to be less worried 
about their  performance and perform better academically  

 
 
 
 
(Pajares and Miller, 1994; Pajares, 1996). 

As suggested by Özgen and Bindak (2011), self-
efficacy belief about math literacy is the belief and 
judgment in one’s own capabilities when faced with 
mathematical challenges in school, work, and daily lives. 
Zimmerman (2000) states that self-efficacy is 
multidimensional in nature and need to be measured in a 
way that is sensitive to variations in performance context. 
Therefore, it can be concluded that distance education 
students’ math literacy self-efficacy beliefs should be 
investigated in terms of not only mathematical success 
but also other variables. 

As suggested by Özgen and Bindak (2011), self-
efficacy belief, which is also defined as an individual’s 
self-judgement of his mathematical capabilities, has been 
analysed by many researchers with different age groups 
and in various contexts in the field of mathematics 
education. However, it is observed that there are not 
many researches into students’ self-efficacy beliefs of 
math literacy. Besides, there is no research into distance 
education students’ math literacy in the literature. In the 
light of these data, this research was planned to 
investigate distance education students’ self-efficacy 
levels of math literacy. In today’s information society, 
where distance education is of great concern, this 
research is expected to contribute not only to distance 
education students but also the literature about math 
literacy and distance education. 
 
 
Aim of the research  
 

This research aims to investigate distance education 
students’ self-efficacy levels of mathematical literacy. In 
line with this aim, students’ mathematical literacy has 
been evaluated in terms of their success in mathematics, 
gender, views on quantitative courses, Internet use while 
studying mathematics, parents’ educational background 
and e-book reading about mathematics. 
 
 
Sub-problems 
 

Do distant education students’ self-efficacy levels of 
mathematical literacy differ in terms of: 
 

1. Gender 
2. Internet use while studying mathematics 
3. E-book reading about mathematics 
4. Their views on studying quantitative courses  
5. Parents’ educational background 
6. Success in mathematics 
 
 
METHOD 
 
This section presents information pertaining to study sampling, data
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Table 1. Results of the independent group t test conducted to determine whether math literacy self-
efficacy scores differ or not in terms of gender. 
 

Scores Groups N X SS SHx 
t test 

t Sd p 

Self-efficacy 
Female 50 83.420 0.402 0.056 

-1.452 60.393 .152 
Male 38 87.578 0.612 0.099 

 
 
 

Table 2. Results of the independent group t test conducted to determine whether math literacy 
self-efficacy scores differ or not in terms of internet use. 
 

Score Group N X SS SHx 
t test 

t Sd p 

Self-efficacy 
Yes 54 86.092 0.420 0.057 

747 51.820 .459 
No 34 83.823 0.625 0.107 

 
 
 

collection and data analysis of the research, which was carried out 
in survey method. The research is in descriptive-survey model. 
Survey model aims at describing a situation in the past, or in the 
present, as it was and as it is (Karasar, 2005). 
 
 
Population and sample 
 
The research population is limited to distance education students 
enrolled in İstanbul University. The research sample consists of 88 
randomly chosen distance education students enrolled at the 
department of Computer Education and Instructional Technology in 
Istanbul University during 2012 to 2013 academic year and having 
taken the course of mathematics. In statistical analyses, the 
significance level was taken as .05. 
 
 
Data collection 
 
During the collection of the data, the Math Literacy Self-Efficacy 
Scale developed by Özgen and Bindak (2008) was used in order to 
determine self-efficacy levels of math literacy. The five-point Likert 
type scale consisted of 25 items. The inner consistency 
coefficient (Cronbach’s Alpha) of the scale, which had been tested 
for validity and reliability, was calculated as 0.94. The inner 
consistency coefficient (Cronbach’s Alpha) was calculated as 0.90 
for this study. The demographical data were collected using a 
demographical information form developed by the researcher. 

 
 
Data analysis 
 
In accordance with the overall aim of the research, SPSS19.0 
package programme is used for the necessary statistical 
deciphering of the collected data related to the problems this study 
deals with (Büyüköztürk, 2003). The responses given to the scale 

items were scored as follows: I totally agree  5, I agree  4, I am 
not sure = 3, I disagree = 2, I totally disagree = 1. Total scale score 
was calculated for each student. The lowest possible score was 25 
while the highest possible score was 125. It can be concluded that 
students with high total scale scores had high self efficacy levels of 
math literacy. Independent group t-test, Mann Whitney-U test and 
Kruskal Wallis test were used for the analyses of the data.  

FINDINGS 
 
This section presents the findings and interpretations 
pertaining to the research sub-problems in accordance 
with the aim of the research. 

As shown in Table 1, as a result of the independent 
group t-test conducted to determine whether students’ 
math literacy self-efficacy scores differ significantly or not 
in terms of gender, the difference between the groups’ 
arithmetic means was not found to be statistically signi-
ficant.  Accordingly, it can be concluded that distance 
education students’ math literacy self-efficacy scores did 
not differ in terms of gender. However, when Table 1 was 
examined, it was observed that female students’ scores 
(83,420) were lower than male students’ scores (87,578). 

As shown in Table 2, as a result of the independent 
group t-test conducted to determine whether students’ 
math literacy self-efficacy scores differ significantly or not 
in terms of Internet use, the difference between the 
groups’ arithmetic means was not found to be statistically 
significant. Accordingly, it can be concluded that math 
literacy self-efficacy scores of the students in the 
research sample did not differ in terms of Internet use 
while studying mathematics. Although there was not a 
statistical difference, the students who use the Internet 
had higher math literacy self-efficacy scores (86,092) 
than those who do not (83,823). 

As shown in Table 3, as a result of the non-para-
metrical Mann Whitney-U test conducted to determine 
whether students’ math literacy self-efficacy scores differ 
significantly or not in terms of e-book reading about 
mathematics, the scores of those who read e-books were 
found to be higher than those who do not. According to 
this finding, it can be concluded that e-book reading 
about mathematics had a positive effect on math literacy 
self-efficacy scores of the students in the research 
sample. 
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Table 3. Results of the non-parametrical Mann Whitney-u test conducted 
to test the meaningfulness of the difference between math literacy self-
efficacy scores in terms of e-book reading about mathematics. 
 

Gender N S.T. S.O. U z  

Yes 20 56.20 1124.00 

446.00 -2.332 .020 No 68 41.06 2792.00 

Total 129   

 
 
 

Table 4. Results of the Kruskal Wallis test conducted to determine whether math literacy self-efficacy scores differ or not in terms 
of views on quantitative courses. 
 

Score Group N Mean rank Chi-square Sd p 

Self-efficacy 

I can only study efficiently from a computer screen 4 52.00 

1.705 2 0.426 
I can only study efficiently with paper and pencil 36 40.42 

I can study efficiently using both 48 46.94 

Total 88  
 
 
 

Table 5. Results of the Kruskal Wallis test conducted to determine whether math literacy self-efficacy 
scores differ or not in terms of mother’s education. 
 

Score Group N Mean rank Chi-square Sd p 

Self-Efficacy 

Never schooled 10 41.90 

3.376 4 0.497 

Primary school graduate 44 42.89 

Secondary school graduate 12 51.33 

High school graduate 12 52.58 

University graduate 10 36.30 

Total 88  
 
 
 

As shown in Table 4, as a result of the Kruskal Wallis 
test conducted to determine whether students’ math 
literacy self-efficacy scores differ significantly or not in 
terms of views on quantitative courses, the difference 
between the groups’ arithmetic means was not found to 
be statistically significant. Accordingly, it can be con-
cluded that students’ math literacy self-efficacy scores did 
not differ in terms of their views on studying quantitative 
courses. On the other hand, it was observed that the 
students (4) who state they can only study efficiently from 
a computer screen had higher math literacy levels. The 
number of students who state they study efficiently using 
both the computer and paper and pencil (48) was higher 
than those who study quantitative courses using 
paper&pencil only (36). In addition, the students who 
state they study efficiently using both methods had higher 
math literacy self-efficacy scores than those who use 
paper and pencil only.  

As shown in Table 5, as a result of the Kruskal Wallis 
test conducted to determine whether students’ math 
literacy self-efficacy scores differ significantly or not, the 
difference between the groups’ arithmetic means was not 

found to be statistically significant. Accordingly, it can be 
concluded that math literacy self-efficacy levels of the 
students in the research sample did not differ in terms of 
mother’s level of education. On the other hand, although 
there was not a statistical difference, it was observed that 
the children whose mothers were never schooled had the 
lowest arithmetic means.   

As shown in Table 6, as a result of the Kruskal Wallis 
test conducted to determine whether students’ math 
literacy self-efficacy scores differ significantly or not in 
terms of father’s education, the difference between the 
groups’ arithmetic means was not found to be statistically 
significant. According to this finding, it can be concluded 
that math literacy self-efficacy levels of the students in 
the research sample did not differ in terms of father’s 
level of education. However, when Table 6 was exami-
ned, it was observed that math literacy self-efficacy levels 
of the students whose fathers were never schooled were 
the lowest. 

As shown in Table 7, as a result of the Kruskal Wallis 
test conducted to determine whether students’ math 
literacy  self-efficacy  scores  differ  significantly  or  not in  



 
Gülten         1141 

 
 
 

Table 6. Results of the Kruskal Wallis test conducted to determine whether math literacy self-efficacy scores 
differ or not in terms of father’s education. 
 

Score Group N Mean rank Chi-square Sd p 

Self-efficacy 

Never Schooled 4 19.50 

4.682 4 0.322 

Primary school graduate 38 43.37 

Secondary school graduate 16 47.06 

High school graduate 18 48.94 

University graduate 12 46.33 

Total 88  
 
  
 

Table 7. Results of the Kruskal Wallis test conducted to determine whether math literacy self-
efficacy scores differ or not in terms of mathematics midterm scores. 
 

Score Group N Mean rank Chi-square Sd p 

Self-efficacy 

Scores 0-49 14 30.21 

8.083 4 0.089 

Scores 50-59  10 48.00 

Scores 60-72  12 40.58 

Scores 73-87  22 54.27 

Scores 88-100  30 44.40 

Total 88  
  
 
 

terms of mathematic midterm scores, the difference 
between the groups’ arithmetic means was not found to 
be statistically significant. Accordingly, it can be con-
cluded that students’ math literacy self-efficacy levels did 
not differ in terms of mathematics achievement grades. 
However, although there was not a statistical difference, 
it was observed that the students whose grades were 
lower than 50 had lower math literacy self-efficacy scores. 

When students’ math literacy self-efficacy levels were 
analysed, the highest score was found to be 116 and the 
lowest score was found to be 51. Besides, female 
students’ mean score was 83,420 while male students’ 
was 87,578. It can be concluded that they have a high 
level of math literacy. 
 
 
DISCUSSION AND CONCLUSION 
 
According to the research results, it was determined that 
self-efficacy levels of math literacy did not differ 
significantly in terms of gender, academic achievement, 
views on quantitative courses, Internet use while studying 
mathematics and parents’ educational background. 
Besides, math literacy self-efficacy levels of those who 
read e-books about mathematics were found to be higher 
than those who do not. In addition to this, distance 
education students’ self-efficacy levels of math literacy 
were considered to be high. 

According to the finding of the first research sub-
problem, it was observed that distance education 

students’ self-efficacy beliefs of math literacy did not 
differ in terms of gender. Since there is no research with 
a similar sampling, further research is necessary to 
support this finding. When Table 1 is analysed so as to 
evaluate the findings, it is seen that there is no statistical 
difference; however, male students’ math literacy scores 
were found to be a little higher than those of female 
students. Therefore, it can be concluded that math 
literacy level did not differ in terms of gender; however, 
male students exhibited a higher level of math literacy. 
The researches into math literacy also suggest that self-
efficacy beliefs did not differ in terms of gender whereas 
there are some researches which suggest that male 
students’ self-efficacy levels were higher than those of 
females (Soytürk, 2011; Uysal and Yenilmez, 2011; 
Özgen and Bindak, 2011; Akaya and Memnun, 2012; 
Yenilmez and Turgut, 2012). According to these data, it 
can be concluded that students’ math literacy did not 
differ in terms of gender.  

Although there was not a significant statistical diffe-
rence, it was observed that those with grades lower than 
50 had lower math self-efficacy scores than the rest. 
Instructor and student are not in a classroom situation in 
distance education; however, the quality of the relation-
ship, which is ensured by means of communication 
technologies, also plays a role in success with several 
other factors and individualistic differences top these 
factors (Höçük, 2011). According to the results of the 
research conducted by Ergül (2004) with distance 
education    students,  it   was  observed    that   students’ 
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academic achievement was not linked with their self-
efficacy levels. Besides, when Table 7 is analysed, it is 
seen that the students with academic achievement 
scores of 73 to 87 had a higher level of math literacy 
when compared to the others. Their math literacy level 
was even higher than those with scores of 88 to 100. 
However, when the fact that these researches are not 
into distance education students’ self-efficacy beliefs of 
math literacy is considered, it can be concluded that 
further research is necessary to support these findings.  

On the other hand, although there was no significant 
statistical difference, children whose parents were never 
schooled had a lower mean than the others. According to 
the research, it is observed that the more educated are 
the parents, the higher is the level of math literacy (Uysal, 
2009; Uysal and Yenilmez, 2011; Özgen and Bindak, 
2011; Soytürk, 2011). Although they are not conducted 
with distance education students, the findings of these 
researches seem to support the findings of this research. 
Besides, parents’ socio-economic status play a key role 
in shaping students’ mathematics self-efficacy (O’Brien et 
al., 1999; Schulz, 2005). When parental level of educa-
tion and parents’ contribution to students are taken into 
account,  parents’ socio-economic status is considered 
as a significant variable in interpreting students’ math 
literacy self-efficacy beliefs, which is also suggested by 
Özgen and Bindak (2011).    

Although there was not a significant statistical diffe-
rence, students who use the Internet regularly had higher 
math literacy scores. On the other hand, when their views 
on quantitative courses are analysed, students who 
claimed they only learn efficiently from a computer screen 
had a higher level of math literacy. Another important 
research finding is that students who read e-books about 
mathematics had higher self efficacy levels of math 
literacy than those who do not. Consequently, this finding 
can be said to be expected since the fact that instruction 
is delivered via the Internet and course notes are stored 
in e-books in distance education. Individuals with higher 
self-efficacy beliefs are willing to learn by themselves. 
Therefore, they can be said to read not only mathematics 
course books but also other documents in e-book format. 

The following suggestions are presented for further 
research and researchers in the light of the data 
presented in this research: 
 

- More quantitative and qualitative research can be done 
into math literacy self-efficacy beliefs of distance 
education students who study mathematics as part of the 
curriculum. 
- Instructors can identify math literacy self-efficacy levels 
at the beginning of the semester and students can be 
instructed accordingly during the semester. 
- The role of Internet use and e-book reading in shaping 
math literacy self-efficacy beliefs can be studied quail-
tatively and with a more extensive sample. 

 
 
 
 
- Further research can be conducted in order to 
investigate and compare distance education students’ 
math literacy and other literacy. 
 
 
Note: This article is the revised form of the paper 
presented at the International Conference on New Trends 
in Education - ICONTE-2013 on 25-27 April 2013, 
Antalya, Turkey. 
 
 
REFERENCES 
 
Akaya R, Memnun DS (2012). Öğretmen Adaylarının Matematiksel 

Okuryazarlığa İlişkin Öz-Yeterlik İnançlarının Çeşitli Değişkenler 
Açısından İncelenmesi [A Research on the Self-Efficacy Beliefs about 
Mathematical Literacy of Preservice Teachers in terms of Different 
Variables]. Dicle Üniversitesi Ziya Gökalp Eğitim Fakültesi Dergisi 
19:96-111. 

Akyüz G, Pala NM (2010). PISA 2003 Sonuçlarına Göre Öğrenci Ve 
Sınıf Özelliklerinin Matematik Okuryazarlığına ve Problem Çözme 
Becerilerine Etkisi [The Effect of Student and Class Characteristics 
on Mathematics Literacy and Problem Solving in PISA 2003]. 
İlköğretim Online 9(2):667-678. 

Bandura A (1986). Social foundations of thought and action: a social 
cognitive theory. Englewood Cliffs, New Jersey: Prentice-Hall, Inc. 

Baturay MH, Bay ÖF (2009). Uzaktan Öğretimi Tercih Eden 
Öğrencilerin Demografik Özellikleri [Demographic Characteristics of 
the Students That Chose Distance Education]. Dicle Üniversitesi, 
Ziya Gökalp Eğitim Fakültesi Dergisi 13:17-26 

Büyüköztürk Ş (2003). “Veri Analizi El Kitabı”, Ankara: Pegem A 
Yayıncılık. 

Edge G (2003). New Literacy’s in Mathematics: Imlications For Teacher 
Education, 12.02.2013, retrieved from http://www.are.edu/ 
01pap/edg01125.htm. 

Ergül H (2004). Relationship Between Student Characteristics and 
Academic Achievement in Distance Education and Application on 
Students of Anadolu University. Turk. Online J. Distance Educ. 
5(2):81-90. 

Ergül H (2006). Çevrimiçi Eğitimde Akademik Basarıyı Etkileyen 
Güdülenme Yapıları [Structure of Academic Motivation affecting the 
success of Online Education]. Turk. J. Educ. Technol. 5(1):124-128. 

Höçük S (2011). Ankara Üniversitesi uzaktan eğitim programına katılan 
öğrencilerin akademik başarılarını etkileyen faktörler [The factors 
affecting academic achievement of Ankara Unıversity distance 
education students]. Yüksek Lisans Tezi. Ankara Üniversitesi Eğitim 
Bilimleri Enstitüsü Ölçme ve Değerlendirme Anabilim Dalı, Ankara. 

Karasar N (2005). “Bilimsel Araştırma Yöntemi”, 13. Baskı, Ankara: 
Nobel Yayın Dağıtım. 

Kaya Z (2002). Uzaktan Eğitim [Distance Education]. (1. Baskı). Ankara: 
Pegema Yayıncılık. 

Kaya Z, Erden O, Çakır H, Bağırsakçı NB (2004). Uzaktan Eğitimin 
Temelleri Dersindeki Uzaktan Eğitim İhtiyacı Ünitesinin Web Tabanlı 
Sunumunun Hazırlanması [Foundations of Distance Education 
Preparation of Lesson Presentation is Web-Based Distance 
Education Needs Unit]. Turk. Online J. Educ. Technol. 3(3):165-175. 

Kellner D (2001). New Technologies/New Literacies:Reconstructing 
Education for the new millenium. Int. J. Technol. Design Educ. 11:67-
81. 

Kurudayıoğlu M, Tüzel S (2010). 21. Yüzyıl Okuryazarlık Türleri, 
Değişen Metin Algısı ve Türkçe Eğitimi [The Types of Literacy of the 
21st Century, Changing Text Comprehension and Turkish Teaching].  
Türklük Bilimi Araştırmaları. 28:283-298. 

Küçük A, Demir B (2009). İlköğretim 6-8. sınıflarda matematik 
öğretiminde karşılaşılan bazı kavram yanılgıları üzerine bir çalışma [A 
Study on Some Misperceived Concepts in the Teaching of 
Mathematics   in  6th-8th  Grades].  Dicle  Üniversitesi,  Ziya   Gökalp  



 
 
 
 
 

Eğitim Fakültesi Dergisi 13:97-112. 
Laugksch R (2000). Scientific Literacy: A conceptual Overview. Sci. 

Educ. 84(1):71-94. 
NRC (National Research Council). (1989). Everybody Counts: A Report 

to the Nation of the Future of Mathematics Education. Washington, 
DC: National Academy Press. 

OECD (2006). Assessing Scientific, Reading and Mathematical 
Literacy, A Framework for PISA 2006, 12.12.2013, retrieved from 
http://www.pisa.oecd.org. 

O’Brien V, Martinez-Pons M, Kopala M (1999). Mathematics self-
efficacy, ethnic identitiy, gender and career interests related to 
mathematics and science. J. Educ. Res. 92(4):231-235. 

Özgen K, Bindak R (2008). Matematik okuryazarlığı öz-yeterlik ölçeğinin 
geliştirilmesi. Kastamonu Eğitim Dergisi 16(2):517-528. 

Özgen K, Bindak R (2011). Lise öğrencilerinin matematik 
okuryazarlığına yönelik öz-yeterlik inançlarının belirlenmesi. Kuram 
ve Uygulamada Eğitim Bilimleri 11(2):1073-1089.  

Pajares F (1996). “Self efficacy beliefs and mathematical problem 
solving of gifted students”. Contemp. Educ. Psychol. 21:325-344. 

Pajares F, Kranzler JH (1995). “Self efficacy beliefs and general mental 
ability in mathematical problem solving”. Contemp. Educ. Psychol. 
20:426-443. 

Pajares F, Miller MD (1994). “Role of self efficacy and self concept 
beliefs in mathematical problem solving: a path analysis”. J. Educ. 
Psychol. 86(2):193-203. 

Schunk DH (1989). “Self efficacy and achievement behaviors”. Educ. 
Psychol. Rev. 1:173-200. 

Schulz W (2005). Mathematics self-efficacy and student expectations. 
result form PISA 2003. Annual Meeting of the American Educational 
Research Association in Montreal 11-15 April 2005. Retrieved 12 
April 2013 from http://www.eric.ed.gov/. 

 
 
 
 

 

Gülten         1143 
 
 
 
Soytürk İ (2011). Sınıf öğretmeni adaylarının matematik okuryazarlığı 

öz-yeterlikleri ve matematiksel problem çözmeye yönelik inançlarının 
araştırılması [Classroom Teachers' mathematics literacy self-efficacy 
beliefs and mathematical problem solving research]. Yayınlanmamış 
Yüksek Lisans Tezi. İ.Ü. Sosyal Bilimler Enstitüsü, İstanbul. 

Uysal E (2009). İlköğretim sekizinci sınıf öğrencilerinin matematik 
okuryazarlık düzeyi [The mathematics literacy level of primary school 
8th grade students]. Yayımlanmamış yüksek lisans tezi, Eskişehir 
Osmangazi Üniversitesi, Eskişehir. 

Uysal E, Yenilmez K (2011). Sekizinci Sınıf Öğrencilerinin Matematik 
Okuryazarlığı Düzeyi. Eskişehir Osmangazi Üniversitesi [The 
Mathematics Literacy Level of Eighth Grade Students]. Sosyal 
Bilimler Dergisi 12(2):1-15. 

Western and Northern Canadian Protocol [WNCP] (2006). Common 
curriculum framework for mathematics. Edmonton, AB: Alberta 
Education. Retrieved 20 April 2010 from http:// www.wncp.ca/. 

Yenilmez K, Turgut M (2012). Matematik öğretmeni adaylarının 
matematik okuryazarlığı özyeterlik düzeyleri [Preservice mathematics 
teachers’ self efficacy levels of mathematical literacy]. Eğitim ve 
Öğretim Araştırmaları Dergisi (JRET) 1(2):254-258. 

Zimmerman BJ (2000). Self-efficacy: An essential motive to learn. 
Contemporary Educational Psychology, 25: 82-91. 

 
 
 
 
 
 
 
 
 
 
 

 


