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This study examined how Mexican-American parents influence their adolescent children’s academics. 
Eleven Mexican-American high school students took part in this study which occurred in a small 
Midwestern town. Four factors of parental influence were examined using questionnaires that were 
administered through interviews. The factors of parental influence were: parental ability to help with 
academics, parental support, parental monitoring and parental education level.  It was hypothesized 
that Mexican-American parents who are able to provide support and monitoring, and who have the 
ability to help their adolescent students with school work will positively influence their adolescents 
academically. It was also hypothesized that the more education the parents have, the better their 
children will do with their academics.  
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INTRODUCTION 
 
There are currently more than twenty million people of 
Mexican origin in the US (Library of Congress, 2005). In 
the 1990s, more legal immigrants came from Mexico than 
from all the European countries combined together. In 
addition, immigration has become more permanent, as a 
greater percentage of Mexican immigrants have chosen 
to make the US their new home (Library of Congress, 
2005). It is unknown just how many illegal immigrants are 
residing in the US. A large portion of these immigrants 
are adolescents who are receiving education in the US. 
However, Hispanic youth, especially Mexican-origin 
youth, have been found to be at risk for academic 
underachievement (Plunkett and Bámaca-Gómez, 2003). 
According to García and Marotta (1997), as cited in 
López et al. (1993), 53% of Hispanics over the age of 25 
have completed high school as compared to 80% of 
Caucasians of the same-age population in the United 
States. By the time Mexican-American students reach 
high school, they have a significantly lower retention rate 
when compared to the general public (López et al., 
1993). Wang and Haertel (1995), as cited in Plunkett and 
Bámaca-Gómez (2003), suggested that with the large 
population of Mexican-Americans in schools throughout 
the US, the need for understanding how parental 
influence affects academic achievement among Mexican- 

American students should be a high priority for 
educators, policy makers and researchers.   

According to Rodríguez (1999), it is important to 
understand how the family environment impacts 
achievement for immigrant and non-immigrant adole-
scents because many Mexican-American adolescents 
may experience a cultural discontinuity between the 
home and the school environment. They may be adapting 
to and within a school environment, which is incongruent 
with their home environment, thereby leading the 
adolescent to function between the two environments 
instead of within them. 

Researchers have only begun to explore the 
relationship between home and school experiences of 
Mexican-American adolescents (Plunkett and Bámaca-
Gómez, 2003); however, scholars have identified several 
parenting variables that are related to academic out-
comes in adolescents such as parental support, parental 
monitoring, parental involvement and parental ability to 
help (education levels) (Plunkett and Bámaca-Gómez, 
2003). 

According to Plunket and Bámaca-Gómez (2003), 
Mexican-American adolescents’ struggles in school occur 
partially because Mexican-American parents are not 
always tangible education role models (they have little  or 



 
 
 
 
 
no education), they are not perceived as being able to 
help their children with their education, they do not 
monitor their youth’s activities and they are not encou-
raging and supportive of their youth. Many Mexican-origin 
parents have received very little formal schooling and this 
can affect their children’s academic performance in a 
variety of ways. First, the less educated parents may be 
unfamiliar with how the educational system operates and 
this, results in less ability to provide academic support 
and advocate for their youths’ academics. Another way of 
how Mexican-origin parents’ lack of formal education 
affects their children is that they may feel less confident 
in providing help with their children’s actual school work. 
Okagaki and Frensch (1998), as cited in Plunkett and 
Bámaca-Gómez (2003), found that parents of high 
achievers as compared to low achievers were more 
confident in their ability to help their children do well in 
school, which demonstrates the importance of parents’ 
ability and confidence in providing help to their children 
with school work. Also, less educated parents may have 
lesser time to devote in helping their children succeed 
academically than the more educated parents because of 
work demands. Finally, these parents may not be 
tangible role models for the benefits of more education. 

If adolescents believe their parents can help and sup-
port them academically, they are more likely to succeed 
academically rather than if they believe that their parents 
are unable to help them academically (Plunkett and 
Bámaca-Gómez, 2003). Even though many parents may 
not have the ability to help, Arellano and Padilla (1996), 
as cited in Plunkett and Bámaca-Gómez (2003), found 
that perceived parental support and encourage-ment can 
help protect Mexican-origin adolescents from educational 
risks. Parental support can help adolescents develop 
high self-esteem and motivate adolescents to succeed 
academically.   

Brown et al. (1993), as cited in Plunkett and Bámaca-
Gómez (2003), found that parental monitoring relates to 
academic outcomes such as adolescents’ actual GPA. 
With higher levels of parental monitoring, the adolescents 
may engage in fewer behaviors that are nonconducive to 
academic success and they may then engage in more 
school-related activities. Also, when parents monitor their 
adolescents’ schoolwork, school attendance and other 
school-related activities, adolescents may perceive their 
parents as having a higher value of academics (Plunkett 
and Bámaca-Gómez, 2003). 

Plunkett and Bámaca-Gómez (2003) examined the 
relationship between parents, acculturation and adole-
scent academics. The researchers hypothesized that:  
 
(a) mothers’ and fathers’ educational attainment levels 
will be positively related to adolescents’ academics, (b) 
adolescents who perceive their mothers and fathers as 
having the ability to help with their education will report 
higher academic motivation and  educational  aspirations, 
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 (c) adolescents who report that their parents engage in 
higher levels of support will also report higher academic 
motivation and educational aspirations and (d) 
adolescents who perceive their mothers and fathers as 
monitoring their behaviors will report higher academic 
motivation and educational aspirations.  
 
The researchers measured academic outcomes by 
examining adolescents’ academic motivation and 
educational aspirations (Plunkett and Bámaca-Gómez, 
2003). The sample consisted of 273, 9th through 12th, 
grade students with two parents who were born in 
Mexico. Parental influence was assessed by examining 
parental education attainment, their ability to help their 
children with academics and their parental monitoring 
and support. Adolescents’ academic motivation was 
assessed with five items measuring the effort exerted in 
school, importance of grades and education, extent of 
finishing homework on time and enjoyment of the school. 
Adolescents’ educational aspirations were measured by a 
single item asking the adolescents “how much education 
do you plan to get?” (Plunkett and Bámaca-Gómez, 
2003, p. 227). Parental education attainment was self-
reported by parents. Parental ability to help their children 
with academics was assessed through a 5-item scale to 
measure adolescents’ perceptions of their parents’ ability 
to assist them in their education. Parental monitoring and 
support was assessed through the Parent Behavior Scale 
(Peterson et al., 1985, as cited in Plunkett and Bámaca-
Gómez, 2003). Zero-order correlations were conducted to 
determine the bivariate relationships between variables. 

Plunkett and Bámaca-Gómez (2003) found that 
mothers’ educational attainment was significantly related 
to adolescents’ academic motivation and aspirations; 
however, fathers’ educational attainment was only 
significantly related to educational aspirations. Adole-
scents’ perceptions that their mothers and fathers helped 
with academics were significantly related to academic 
motivation. Also, fathers’ academic help was significantly 
correlated with academic motivation. Parental monitoring 
and support were significantly and positively related to 
academic outcomes. However, parents’ ability to help 
with academics was not significantly related to their chil-
dren’s educational aspirations. Also, Mexican origin girls 
reported higher academic motivation and educational 
aspiration than boys. Generational status was not found 
to be significantly related to the two academic outcomes. 

Rodríguez (2002) studied the relationship between the 
family environment as a whole, specifically examining the 
generational status and academic achievement of 
Mexican high school students. He hypothesized that 
family environment will impact achievement in Mexican-
American adolescents. Four variables were used to 
measure family environment and they were family 
involvement, parental monitoring, parental control and 
familism. Generational status and parental  education  levels  
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were also examined. Academic achievement was 
measured by grades that were self reported by the 
students. The sample of this study consisted of 3,681 
students in Grades 9 through 12 from three California 
schools. The participants were all first, second or third 
generation students. Generational status was used as the 
independent variable and analysis of covariance was 
conducted for each of the family environment variables. 

Rodríguez (2002) found that family environment was a 
predictor of achievement for Mexican-American students. 
Parental monitoring was a significant predictor of GPA for 
students across all three generation levels. Parental 
control was a significant predictor of grades for second 
generation students, but not for the first and third 
generation students. Family involvement was also a 
predictor of GPAs for all three generational levels of 
students. Rodríguez also found that third generational 
students had the lowest academic GPA in comparison 
with the first and second generation students, even 
though they were found to be more acculturated, their 
parents scored highest on family involvement and their 
parents had more education. Rodríguez suggested that 
these findings could be because the parents of third 
generation students are more familiar with the school 
system in the US and are therefore more prepared to 
participate in the educational process than the parents of 
first or second generation students. It is also possible that 
greater levels of family involvement are due to accul-
turation. Immigrant parents of first and second generation 
students are less likely to have acculturated than the non-
immigrant parents of third generation students. Since the 
first and second generation students reported higher 
levels of parental monitoring than third generation 
students, it is possible that parents provide critical 
support for school achievement among first and second 
generation Mexican-American adolescents. 

Hurtado-Oritz and Gauvain (2007) examined the 
contributions of parents, siblings, acculturation and 
generational status on academics of high school and 
postsecondary education among Mexican-American 
youths. The researchers hypothesized that: (a) parent 
education and family income would be positively related 
to parental involvement in children’s academic 
experience, (b) variation related to acculturation and 
generational status would occur, (c) more acculturated 
participants would be enrolled in college and (d) all 
participants would have high educational aspirations, but 
that they would differ in information and resources useful 
for accomplishing these goals. Their sample consisted of 
104 recent high school graduates from the Los Angeles, 
California area, who were first through fifth generation 
students. Hurtado-Oritz and Gauvain used GPA as an 
index of academic achievement. Parental involvement in 
youth’s education was measured through a seven item 
questionnaire that included four items adapted from 
Leung   et   al.   (1987),  as   cited   in  Hurtado-Oritz  and  

 
 
 
 
Gauvain (2007), scale and three items devised for the 
current study. Educational goals were assessed through 
a four item questionnaire and perceived educational 
opportunities were assessed through an interview. The 
Pearson product-moment correlations were used to 
examine relations among college attendance, parents’ 
education and parental involvement in the child’s 
education. Independent forward-selection stepwise re-
gression analysis was used to determine the contribution 
of parental involvement to college attendance for the 
entire sample. 

Results reveal that Mexican-American parents play an 
important role in their children’s education (Hurtado-Oritz 
and Guavain, 2007). Consistent with a prior research 
(Hurtado and Gauvain, 1997), the researchers found a 
positive relation between mothers’, but not fathers’ edu-
cation and adolescents’ college attendance. Hurtado and 
Gauvain (1997) stated that parental help with school work 
was most likely limited because more than one half of the 
participants’ mothers and fathers had less than a high 
school education; therefore, parents may not have been 
able to assist their children with schoolwork. Findings 
also indicated that many of the Mexican-American 
parents did not help their children with class assignments 
nor did they become angry with their children when they 
did not perform well academically. López et al. (2002) 
studied the relations of level and type of acculturation, so-
cial support and academic achievement in Mexican and 
Mexican-American adolescent students. The purpose of 
this exploratory study was to determine the relation of 
level and type of acculturation, perceived social support 
and academic achievement in Mexican and Mexican-
American ninth grade students, in order to identify if 
these factors attribute to success in the school setting. 
Also, gender differences were assessed. Descriptive data 
consisted of level and type of acculturation, degree of 
perceived social support from parents, teachers, class-
mates and close friends and academic achievement. The 
participants in this study consisted of 60 Mexican or 
Mexican-American adolescents, whereas the perceptions 
of parental participation in school were assessed through 
the Social Support Scale for Children (Harter, 1985, as 
cited in López et al., 2002). Reliability for the Social 
Support Scale for Children was determined through 
coefficient alphas (0.63 - 0.82). GPA was obtained 
through cumulative records that were provided by the 
schools. The instruments were translated into Spanish 
and then edited for comprehension and clarity. López et 
al. (2002) found that the sample members reported that 
they perceived support from their parents. Also, the 
sample reported that they perceive support from tea-
chers, classmates and close friends. According to López 
et al. (2002), during adolescence, youth seek support 
from the immediate family and outside the immediate 
family. Due to other factors being studied, statistical 
analysis of  parental  support  and  academics  were   not  



 
 
 
 
 
performed. The results also indicated that the majority of 
the sample was characterized as being strongly anglo-
oriented and integrated highly. An explanation for this is 
that the majority of the sample was second through fifth 
generation, and past research showed that the higher the 
generational level, the more acculturated an individual 
tends to become, and therefore functions better 
academically and within the society (Burnam et al., 1987; 
Cuéllar et al., 1980; as cited in López et al., 2002).  

Blair et al. (2003) researched how family context 
influences educational achievement across racial and 
ethnic groups. Social class-based attributes and ethnic/ 
cultural characteristics were also examined. The sample 
consisted of 14,063 students who were randomly drawn 
from 1,057 schools nationwide. The sample consisted of 
Asians, Hispanics, African Americans and Caucasians. 
Blair et al. assessed the parental component of the study 
by collecting information on students’ school work, 
aspirations, social relationships and basic achievement 
scores. Academic performance was assessed through a 
series of cognitive tests completed by students including 
questions concerning reading, mathematics, general 
science and history questions. This study did not solely 
examine Mexican-Americans, but was however, 
explained by Blair et al. that Hispanic subgroups vary 
greatly and are dependent upon their origins. In general, 
the family is regarded as the central unit of the society. In 
childrearing, children are expected to comply with paren-
tal requests without question. Blair et al. found that the 
parents’ level of education was substantially associated 
with students’ school performance across all four ethnic 
groups. However, only Caucasian students were 
significantly affected by the extent of parental control 
exercised in the home. Blair et al. discussed that these 
findings suggest that minority parents are either more 
effective in their parenting (concerning the school 
performance of their children) or that their position as a 
role model for their children is of great importance.   

In summary, Blair et al. (2003) found that parental 
education was significantly linked to the likelihood of 
Hispanic students’ academic success. Plunkett and 
Bámaca-Gómez (2003) found that parents’ educational 
attainment levels were significantly related to their 
children’s educational aspirations, while mothers’ 
educational attainment was significantly correlated to 
adolescents’ academic motivation. Hurtado-Oritz and 
Gauvain (2007) found that the parents of participants 
attending college had more education than parents of 
participants not attending college.  

Rodríguez (2002) found that family involvement with 
adolescent students was a significant predictor of student 
grades. More specifically, Plunkett and Bámaca-Gómez 
(2003) found that parental monitoring and support were 
related to their children’s academic aspirations and 
academic motivation. Rodríguez (2002) also found that 
the   students   of  parents  who  exhibited  high  levels  of  
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parental control were more likely to have higher grades 
than adolescents of parents who exhibited less parental 
control. Also, adolescents who perceived their parents as 
able to help them academically had higher academic 
motivation. More studies need to be done to further the 
information on Mexican-American parents’ influence on 
their children’s academics. Moreover, if more evidence 
that supports the positive influence the parents’ have on 
their children’s academics is found, more support 
services may be created for the parents to utilize. 

This study focused on Mexican-American adolescents 
and their parents, specifically examining how parental 
support, monitoring, education level and their ability to 
help with homework, affects their adolescents’ education. 
It was hypothesized that Mexican-American parents who 
are able to provide support, monitoring and have the 
ability to help their adolescent students with school work 
will positively influence their adolescents academically. It 
was also hypothesized that the more education the 
parents have, the better their children will do 
academically. 
 
 
MATEIRALS AND METHODS 
 
Participants 
 
Participants included 11 students between the ages of 12 and 18 
who were students at either the middle school or high school in a 
small Midwestern town. The population of the town was 8,818. The 
local high school had 830 students with 0.4% being Native 
American, 0.8% being black, 1.1% being Asian, 2.2% being Latino 
and 95% being White. The local middle school had a population of 
585 students, with 0.7% being Native American, 0.9% being Asian, 
1.7% being black, 2.4% being Latino and 94.4% being White. All of 
the participants were either born in Mexico or were first generation 
students. 

Students were informed about the study and were provided with 
‘informed consent forms’ and ‘release forms’ in both English and 
Spanish. The interviews were conducted at two different times and 
locations. The first set of interviews was conducted at a nonprofit 
organization, where the director of this organization served as a 
liaison between the researcher and the Mexican community. The 
‘informed consent forms’ and ‘release forms’ were given to the 
director of the nonprofit organization and students returned the 
signed ‘informed consent forms’ and ‘release forms’ to the director. 
The director of the nonprofit organization chose the participants 
based on their age. The second interview was held at the local high 
school in the Midwestern town. The final six participants returned 
their signed ‘informed consent forms’ and ‘release forms’ to the 
school’s English teacher, as a second language (ESL), who served 
as a liaison between the researcher and the students. The ESL 
teacher informed all the Mexican students who attended the high 
school of the study. The students, who returned their signed 
‘informed consent forms’ and ‘release forms’ within the given time 
period, were allowed to participate in the study. In order to maintain 
confidentiality, the ‘informed consent forms’ and ‘release forms’ 
were put into a labeled envelope and set aside. The participants 
were given a letter (A - K) that was used to identify them on the 
questionnaires and on the voice recordings (Table 1). 
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Table 1. Demographics of participants.  
 

Participant Age Grade Gender 
A 14 8th  Male 
B 12 6th  Male 
C 14 8th  Male 
D 17 11th  Female 
E 12 7th  Female 
F 15 10th  Female 
G 18 12th  Female 
H 16 11th  Female 
I 16 10th  Female 
J 13 7th  Female 
K 12 7th  Male 

 
 
 
Procedure  
 
All participants completed a demographical questionnaire about 
their age, grade and grade point average. Three different scales 
from Plunkett and Bámaca-Gómez (2003) were modified and used 
for the participants. One scale assessed parental education 
attainment and another assessed parents’ ability to help with 
academics. However, Punkett and Bámaca-Gómez (2003) used a 
single scale to measure both parental monitoring and support. For 
the purpose of this study, this researcher separated the two scales. 
One scale measured parental monitoring and an additional scale 
measured parental support.    

All questionnaires, which were originally written in English, were 
translated into Spanish by a native Spanish speaker who is also 
fluent in English. This individual also edited the scales for 
comprehensive clarity. The interview was available in Spanish and 
English, and participants chose the language version with which 
they felt most comfortable. 

The first five interviews occurred at a non-profit organization, 
which provided English language lessons and various other 
services to Latin Americans in the community. The interviews were 
completed in an average of 15 min. Upon completion of the 
interview, participants were able to watch a movie and enjoy 
refreshments that had been provided for them. The last six 
interviews were held at the local high school in a private room in the 
school’s library. Students were granted permission by their teachers 
to leave class for a short length of time in order to participate in the 
study. Again, the interviews took an average of 15 min to be 
completed. Upon completion of the interview, participants returned 
to their classes. 
 
 
Measures 
 
The parental education attainment scale used was a modified and 
similar version of the Plunkett and Bámaca-Gómez (2003) scale 
used to conduct their study. The level of parental education was 
asked for both the mothers and fathers separately, with the follow-
ing question: “What is the highest education level this parent has 
attained?” On the modified scale, the response choi-ces were on a 
scale from 0 to 11, with 0 meaning “no education” and 11 meaning 
“graduate degree, including M.D., Ph.D., M.A., J.D., etc.” From 
Plunkett and Bámaca-Gómez’s sample, the responses of the sam-
ple for the mothers’ education ranged from 0 to 11 (M = 3.8; SD = 
2.4) and fathers’ education ranged from 1 to 9 (M = 4.0; SD = 2.6).  

A modified and similar version of Plunkett and Bámaca- Gómez’s 
(2003) scale  was  used  to  measure  parental  ability  to  help  with 

academics. An example of one of the five items on the modified 
scale is as follows: “This parent is knowledgeable about education.” 
Each of these questions was asked twice, that once for the mother 
or primary mother figure in the home and once for the father or 
primary father figure in the home. Response choices ranged from 1 
(strongly disagree) to 4 (strongly agree). Based on the data 
reported by Plunkett and Bámaca-Gómez (2003), principal 
components factor analyses indicated a one-factor solution for the 
data on mothers and fathers. The factor analysis on the mothers’ 
data resulted in an eigenvalue of 2.4 and accounted for 48% of the 
variance. The fathers’ data resulted in an eigenvalue of 2.6 and 
accounted for 52% of the variance. The factor structure matrix 
loadings for both the mothers’ and fathers’ data ranged from 0.61 to 
0.85. When the responses for each scale were averaged, it resulted 
in a range of 1 (low ability) to 4 (high ability). Cronbach’s alphas 
were 0.72 for mothers’ ability and 0.76 for fathers’ ability (Plunkett 
and Bámaca-Gómez, 2003, p. 228).To assess the adolescents’ 
parental support, this researcher used a modified version of another 
scale used by Plunkett and Bámaca-Gómez (2003). An example of 
an item from the modified scale is as follows:  
 
“This parent helps me plan time for doing homework, chores 
and other responsibilities.”  
 
Participants were asked to respond to each item twice, once for the 
mother or a primary mother figure in the home and once for the 
father or primary father figure in the home. Response choices 
ranged from 1 (strongly disagree) to 4 (strongly agree). The 
Cronbach’s alphas from the original scale were 0.84 for mothers’ 
support and 0.88 for fathers’ support (Plunkett and Bámaca-
Gómez, 2003, p. 228). 

Lastly, to assess the adolescents’ parental monitoring, this 
researcher used a modified version of another scale used by 
Plunkett and Bámaca-Gómez (2003). An example of an item from 
the modified scale is as follows:  
 
“When I am not at home, this parent knows where I am and 
who I am with.”  
 
Participants were asked to respond to each item twice, once for the 
mother or a primary mother figure in the home and once for the 
father or the primary father figure in the home. Response choices 
ranged from 1 (strongly disagree) to 4 (strongly agree). From the 
original scale, the Cronbach’s alphas were 0.80 for mothers’ 
monitoring and 0.85 for fathers’ monitoring (Plunkett and Bámaca-
Gómez, 2003, p. 228). 
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Table 2. Ratings of parental ability to help, parental monitoring and parental support. 
 

Participants Parental support Parental monitoring Parental ability to help with academics 
A 1.41 1.24 1.6 
B 0.91 1.5 1.5 
C 0.5 0.68 1.6 
D 1.42 1.87 1.71 
E 2 1.88 2 
F 1 1.31 1.48 
G 0.66 1.06 0.85 
H 1.25 1.24 1.15 
I 1.5 2 1.65 
J 1.25 1.75 1.65 
K 1.32 1.38 1.8 

Total 13.22 15.91 16.99 
 
 
 

Table 3. Ratings of fathers regarding parental ability to help, parental monitoring and parental support. 
 

Participants Parental support Parental monitoring Parental ability to help with academics 
A 0.83 0.93 0.8 
B 0.5 0.75 0.75 
C 0.25 0.25 0.85 
D 0.5 0.87 0.85 
E 1 0.94 1 
F 0.42 0.56 0.75 
G 0.25 0.37 0.25 
H 0.50 0.43 0.45 
I 0.75 1 0.8 
J 0.5 0.81 0.8 
K 0.66 0.69 0.9 

Total 6.16 7.6 8.2 
 
 
 
RESULTS AND DISCUSSION  
 
Given the limited sample size and the lack of access to 
individual GPAs, cross-tabulations were calculated. 
Quantitative analysis revealed that there were moderate 
trends between parental education level and parental 
support, fathers’ monitoring and education level and the 
age of the child and parental monitoring. Also, the 
younger a child is, the higher the ability for mothers to 
help their adolescent children with their academics. 
Participants scored parents the highest on parental ability 
to help with academics, over parental monitoring, which 
was second and parental support, which was third (Table 
2). On all three measures of parental influence, mothers 
were scored higher than fathers (Tables 3 and 4).  

The purpose of this study was to investigate the 
relationship between four factors of parental influence on 
academic outcomes in adolescents in Mexican origin 
immigrant families in the US. There were two hypotheses 
to this study. The first hypothesis was that Mexican-
American parents who are able to provide support, 

monitoring, and have the ability to help their adolescent 
students with school work will positively influence their 
adolescents academically. The proposed study included 
the use of adolescents’ GPAs as a way of examining the 
academic influence of parents. However, only one 
participant was able to give her GPA.  While 8 of the 
participants told the researcher what sort of grades they 
were getting, these grades were letter grades and not 
quantitative figures, as well as approximations of their 
grades. The final participants responded with “I do not 
know,” when asked what their GPAs were. While 
acknowledging that the sample size of this study is small, 
the fact that all but one participant did not know their 
GPAs is alarming and shows a lack of informative 
guidance on academic progress. Due to the inability of 
the participants to give accurate GPAs, the GPA could 
not be used as a measure of which parents affect their 
adolescents’ academics.  

The second hypothesis of this study was that the more 
education the parents have, the better their children will 
do academically. The highest level of education that  was  
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Table 4. Ratings of mothers regarding parental ability to help, parental monitoring and parental support. 
  

Participants Parental support Parental monitoring Parental ability to help with academics 
A 0.58 0.31 0.8 
B 0.41 0.75 0.75 
C 0.25 0.43 0.75 
D 0.92 1 0.86 
E 1 0.94 0.1 
F 0.58 0.75 0.75 
G 0.41 0.69 0.6 
H 0.75 0.81 0.7 
I 0.75 1 0.85 
J 0.75 0.94 0.85 
K 0.66 0.69 0.9 

Total 7.06 8.31 8.81 
 
 
 
reported for parents in this study was the completion of 
middle school. Despite the fact that parents in this study 
tended to have a lower education level, their adolescents 
still rated parental ability to help as the highest factor. So 
it appears that confidence in parents’ ability to help with 
academics is essential for adolescents. This is consistent 
with the research done by Plunkett and Bámaca-Gómez 
(2003).  

A more descriptive example is from a participant who 
did not live with her father, but felt that her father was 
very smart and would be able to help her with her school 
work. She stated “Mi padre es inteligente, el es la policía 
en México. Él puede ayudarme con la escuela.” 
Translated, this means “my dad is intelligent; he is a 
police officer in Mexico. He is able to help me with school 
work.” A moderate trend was found in younger 
adolescents in regard to their mothers’ ability to help: the 
younger the adolescent, the higher the ability of his/her 
mother to help with academics. Interestingly, this was not 
the case for fathers. Moderate trends were also found 
between parental education level and parental support, 
fathers’ monitoring and education level and the age of the 
child and parental monitoring. 

According to the approximations of the participants’ 
overall grades, it can be speculated that the participants 
were doing well in school, and could be considered high 
achievers. Participants scored parental ability to help as 
the highest factor of the four parental influence factors for 
both mothers and fathers, despite most of their parents 
not being able to speak English. After interviewing 3 
participants, it became clear to this researcher that a 
question concerning parents’ ability to speak and 
understand English was necessary. Some adolescent 
students rated their parents high in their ability to help 
with school work despite not knowing English well. For 
example, here is the dialogue with one participant:  
 
Researcher: My mother knows how to help me do well in 
my school work.  

Participant E: Yes 
Researcher: You agree totally? 
Participant E: 4 
Researcher: And your dad? 
E: 4 
Researcher: Do your parents speak English? 
E: No. 
Researcher: Your homework is in English right? 
E: Yes. My dad knows some English; he understands it. 
My mom understands it, but it’s hard for her to speak it.  
 
An example of an adolescent student giving a low rating 
(1) to parents’ ability to help is as follows: 
 
Researcher: My mother knows how to help me do well in 
my school work. 
Participant G: No, sometimes, 1.  
Researcher: And your step dad? 
Participant G: No, 1. 
Researcher: Is it hard because they may not know 
English very well? 
Participant G: Ah, my step dad kind of knows it, but he 
does not know how to write it. 
Researcher: And your mom? 
Participant G: Very little.  
 
Plunkett and Bámaca-Gómez (2003) acknowledge that 
language barriers often limit the involvement by Latino 
parents in their children’s education and limit their ability 
to communicate with their children about school work. 
However, these findings, even from a small sample, 
illustrate the importance of perceived parental ability to 
help, not just with the actual ability to help. More research 
is needed on parents’ actual ability to help versus 
adolescents’ perceptions of their parents’ ability to help. 
Additionally, students may be unwilling to minimize their 
parents influence and support due to a sense of loyalty 
and perhaps pride. Therefore, the students may give 
positive remarks and scores regarding their parents  support  



 
 
 
 
 
when they are in fact not receiving it.  
 
 
LIMITATIONS  
 
Although the results of this study add to the research 
regarding parental factors that affect adolescents’ 
academics in Mexican-American students, several 
methodological issues should be noted: (a) the small 
number of participants, (b) location of the study, (c) the 
possible inaccuracy of translation during the interview 
process, (d) the only formal form of data is quantitative 
and (e) the study only examined the adolescents’ point of 
view. 

The results of this study would have been more 
substantial had the research included more participants. 
As previously mentioned, the researcher interviewed 
participants from two different locations in order to 
increase the sample size. The researcher also took other 
measures, such as community outreach, in order to 
ensure a large sample size. However, because the 
population size of Mexican-Americans in the Midwest is 
still relatively small, the sample pool of individuals who fit 
the criteria (adolescent Mexican-Americans) was small. 
Also, this sample was unique to a Midwestern school 
district and may not be a true representation of Mexican-
American adolescents throughout the country, especially 
in areas where there is a large Mexican-American 
population. Next, a number of the interviews were 
conducted in Spanish and Spanish is not this 
researcher’s first language. Therefore, it is possible that 
the participants could have misunderstood questions and 
possibly given inaccurate answers. Another element is 
that formal quantitative and qualitative measures may be 
more effective to use in combination with a possible 
smaller pool of participants. However, if it is known that 
the sample size will be quite small, as this research study 
was, it may be more beneficial to solely utilize qualitative 
measures.  

The last methodological issue to be addressed is the 
need for the inclusion of parents in this type of study. To 
have a greater sense of how parents affect their 
adolescent students’ academics, the perceptions of the 
parents should be included, along with their adolescents’ 
perceptions. The Mexican-American population is still 
fairly new to the Midwest and the Mexican-American 
population is much smaller in the Midwest as compared 
to the Southwest. The largest Mexican populations (more 
than a million people) are in California, Texas, Illinois and 
Arizona, mostly Southwestern states. Around 55.3% live 
in the West, 31.7% live in the South and only 10.7% live 
in the Midwest (Gutierrez et al., 2004). There seems to 
be a lack of trust and acceptance within the smaller 
communities in the Midwest, possibly due to the smaller 
population in these areas or to recent immigration raids. 
Immigration raids  are  linked  to  the  suspicion  of  illegal  
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immigrant status. According to the Midwest Coalition for 
Human Rights (2008), more than 4,000 illegal immigrants 
in Minnesota, Iowa, Nebraska and North and South 
Dakota were told to leave the country in the year 2007. 
For these reasons, this researcher only worked with 
adolescent Mexican-Americans. It was thought that the 
adult parents may not feel as comfortable to participate in 
this study and/or sign the proper forms to participate in 
this study themselves. Lastly, time was a factor with the 
informed consent forms, release forms and interviews, 
thus adolescents were ultimately the participants chosen 
for this study. These limitations should be addressed in 
future research.  
 
 
FUTURE RESEARCH  
 
Other than the aforementioned limitations, one 
particularly interesting element to this researcher that 
surfaced from the quantitative and ultimately qualitative 
data was the need for a more in-depth look at adolescent 
students’ perceptions of their parents’ ability to help them 
academically, along with parents’ actual ability to help 
their adolescents academically. In order to gain data on 
the actual ability of parents to help their adolescent 
students, it seems necessary to interview parents on the 
matter (as addressed in the study’s limitations). In this 
study, students rated parental ability to help the highest 
out of the factors of parental influence despite the fact 
that many of their parents did not know and/or 
understand English well and that many of them had 
minimal education. Even though these parents may not 
have realistically had the ability to help their students, it is 
possible that the support received from their parents was 
enough for these adolescents to feel that their parents 
had the ability to help them. Arellano and Padilla (1996) 
found that perceived parental support and 
encouragement can help protect Mexican origin 
adolescents from educational risks.  

Additionally, mentioned in the discussion, it became 
clear that the question of whether or not parents spoke 
English needed to be asked. It seems a necessary 
element to this type of research and therefore should be 
included in any future research with Mexican-American 
parents and their adolescent students.  
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